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ABSTRACT 
Hanifah Rahmawati. 113221129. The Use of Cooperative Integrated Reading and Composition 
(CIRC) Technique to Improve Students‟Reading Comprehension at The Eight Grade of MTsN 
01 Gemolong in The Academic Year of 2016/2017. Thesis. English Education Study Program, 
Islamic Education and Teacher Training Faculty. 2017. 
Advisor: Kurniawan, M.Pd.  
Keyword: reading,narrative, CIRC 
The objectives of the research are: (1) Describing how the implementation of CIRC 
Technique in improving students‟ reading narrative text at the eighth grade of  MTsN 01 
Gemolong in academic year of  2016/2017, (2) Knowing how the improvement of students 
reading comprehension by using CIRC technique at the eighth grade of MTsN 01 Gemolong in 
academic year of 2016/2017. 
The method used in this research was Classroom Action Research (CAR). This research 
was started from February until March 2017. The subject of the research was class E of the eight 
grade students of MTsN 01 Gemolong, they are 36 students. This research was conducted in two 
cycles of actions with three meetings in each cycle. It was consisting of planning, acting, 
observing, and reflecting in each cycle and ended by post-test. The instruments that were used in 
this research involved observation checklist, interview guidelines, and reading 
comprehensiontest. 
The implemention of CIRC by discussion technique. The researcher made a group of 
students. Then the researcher distributed narrative text for each of group as a discussion material. 
The students should find the main idea, generic structure, the purpose of text, detail information 
of the text and verb 2 as the characteristic language feature of narrative text. After the discussion 
session was done, the researcher asked the group to present their discussion result in front of 
class. In the end of meeting, the researcher did test to measure the student understading about the 
material.The result of the study showed that there was improvement of students‟ reading 
comprehension and class situation of English class. Most of the students gradually gained good 
scores at the end of each cycle. The score of Minimum Mastery Criterion- Kriteria Ketuntasan 
Minimal (KKM) of English lesson is 70. The students‟ mean score in pre-tes was 56,08. The 
mean score of the first cycle was 66,80. The mean score in the second cycle was 75,55. While, 
the implementation of CIRCimproves class situation and students performance. It is hoped that 
this result can give other teachers inspiration to implement CIRC in their class.  
 
 
 
 
 
ABSTRAK 
Hanifah Rahmawati. 113221129. Penggunaan Teknik Membaca dan Komposisi Koperatif untuk 
Mengembangkan Pemahaman Siswa kelas Delapan di MTsN 01 Gemolong pada Tahun 
Akademik 2016/2017. Tesis. Program Studi Pendidikan Bahasa Inggris, Fakultas Ilmu Tarbiyah 
dan Keguruan. 2017. 
Pembimbing : Kurniawan, M.Pd. 
 
Kata kunci : membaca, narative, CIRC 
Tujuan dari penelitian ini adalah: (1) Menggambarkan bagaimana penerapan Teknik 
CIRC dalam meningkatkan kemampuan siswa dalam membaca teks narative di kelas delapan 
MTsN 01 Gemolong pada tahun ajaran 2016/2017, (2) Mengetahui bagaimana peningkatan 
pembacaan siswa dalam pemahaman dengan menggunakan teknik CIRC di kelas delapan MTsN 
01 Gemolong pada tahun akademik 2016/2017. 
Metode yang digunakan dalam penelitian ini adalah Penelitian Tindakan Kelas (CAR). 
Penelitian ini dimulai dari bulan Februari sampai Maret 2017. Subjek penelitian adalah siswa 
kelas delapan E di MTsN 01 Gemolong, yang berjumlah 36 siswa. Penelitian ini dilakukan 
dalam dua siklus tindakan dengan tiga pertemuan di setiap siklus. Itu terdiri dari perencanaan, 
akting, pengamatan, dan refleksi dalam setiap siklus dan diakhiri dengan setelah ujian. Instrumen 
yang digunakan dalam penelitian ini meliputi daftar periksa observasi, pedoman wawancara, dan 
pemahaman bacaan. 
Pelaksanaan CIRC dengan teknik diskusi. Peneliti membuat sekelompok siswa. 
Kemudian peneliti membagikan teks narative untuk masing-masing kelompok sebagai bahan 
diskusi. Para siswa harus menemukan gagasan utama, struktur generik, tujuan teks, informasi 
detail teks dan kata kerja 2 sebagai ciri khas teks narative. Setelah diskusi selesai, peneliti 
meminta kelompok tersebut untuk mempresentasikan hasil diskusi mereka di depan kelas. Pada 
akhir pertemuan, peneliti melakukan tes untuk mengukur siswa yang mengetahui tentang materi 
tersebut. Hasil penelitian menunjukkan bahwa ada peningkatan pemahaman bacaan siswa dalam 
pelajaran bahasa Inggris. Sebagian besar siswa berangsur-angsur memperoleh nilai bagus di 
akhir setiap siklus. Skor Kriteria Penguasaan Minimum - Kriteria Ketuntasan Minimal (KKM) 
pelajaran bahasa Inggris adalah 70. Skor rata-rata siswa test sebelumnya adalah 56,08. Skor rata-
rata siklus I adalah 66,80. Skor rata-rata pada siklus kedua adalah 75,55. Sedangkan pelaksanaan 
CIRC meningkatkan kinerja siswa. Diharapkan hasil ini bisa memberi inspirasi kepada guru lain 
untuk mengimplementasikan CIRC di kelas mereka. 
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CHAPTER 1 
INTRODUCTION 
 
A. Background Of Study 
English is an international language. Almost all countries have adapted English 
used as a compulsory subject at schools. The national education has decided that English as 
a foreign language taught in Indonesian schools. It learned started from primary schools up 
to university. Studying English as a foreign language in Junior High School is getting 
important. In Indonesia, English subject has been included in the curriculum of Junior High 
School and also as the one subject that is examined in the National Examination. It means 
that English cannot be ignored to the students of Junior High School. The process of 
teaching and learning, the learners are supposed to master the four language skills in order 
to use English well. Those are speaking, listening, writing and reading skills (Crandall, 
1989).  
Reading is one of four language skills that has important role for the students. 
One‟s academic success has a strong correlation with reading. Academically, reading is 
one of the most important skill. Reading can be defined as the ability to get understanding 
from written text. L2 reading can best be understood as a combination of skills and abilities 
that individuals bring to bear as they begin to read (Grabe, 2002). Brown (1982) says that a 
person must be able to understand what the author writes in order to be an effective reader. 
It means that the readers have to catch the information which writer writes so that it can be 
seen the benefits in doing reading.  
Today almost all people only read but they do not think how to comprehend. 
Reading needs more comprehension. To comprehend, a reader must have a wide range of 
capacities and abilities. These include cognitive capacities, motivation, and various type of 
knowledge. In order to produce good ability in reading comprehension, students need to 
use appropriate method or technique in learning reading. Beside that, the specific 
cognitive, motivational, linguistic capacities, and the knowledge base called in any act of 
reading comprehension depend on the text that is used and the specific activity in which 
one who is engaged.  
Teaching reading comprehension in Junior High School can be done in many 
ways. The teacher can use some techniques that may lead a learners‟ comprehension and 
intrinsically motivating the students to help them achieve the lesson objectives. To 
comprehend a reading text, the reader should be able to recognize the words correctly, 
know the meaning almost all of the words, and connect the meanings sequantially into a 
coherent message. In fact, there are many problems appear from their comprehension. 
Most of the students think twice to read comprehendly the text given. Moreover, they 
could not get the main idea and supporting details of the text. Consequently, most of the 
students think that reading comprehension is a hard thing to do.  
MTsN 01 Gemolong is one of Islamic junior high school in Gemolong, Sragen. It 
is located at Solo- Purwodadi km18, Dempul, Sragen, Central Java. This school is divided 
to 15 classes. There are five classes for seventh grade, five classes for eighth grade and five 
classes for ninth grade students.The researcher chooses it because MTsN 01 Gemolong is 
an Islamic public school which is equivalent to junior high school that has B accreditation 
in the middle of sub district Gemolong, Sragen. This school is strategies, because near the 
main street. Beside, MTsN 01 Gemolong has english extracuriculer that most of the 
students follow. The researcher chooses the eighth grade students because they have got 
many English lessons include of conversation transactional and interpersonal skills and 
also introduction of some genre texts. One of the text types is narrative text. Narrative Text 
is a text focusing specific participants, and social function is to tell stories or past events 
and entertain the readers. The goal is to entertaining and informing the reader. Generic 
Structure of narrative text is Orientation, Complication, and Resolution. Language features 
of narrative text are using past tense, conjunction and time connectives, adverb and 
adverbial phrases and action verb.  
The researcher conducted an interview on January 11, 2017 with the English 
teacher of MTsN 01 Gemolong, Mr. Suryono, S.Pd. He said that the students of the eight 
grade in MTsN 01 Gemolong have difficulties in remembering and comprehending the 
text. When reading test was done, there were no students who got more than the passing 
grade, 70. It means that there were 36 students who got score under the passing grade. The 
problem happened because when the students are asked to read a text, the students think 
that they understand the reading passage. In fact, when the students are requested to answer 
the questions or to retell and describe what the message the text conveys, the students are 
looked blank. Some students would say that they forget what the story is about, some 
would only recall one or two pieces of information, and some others can only tell the 
beginning and the ending of the passage but they cannot catch the main point of the text. 
The students always looked for the meaning for every word of the passage to get the whole 
understanding. Hence, sometime the teacher has to translate it to help the students 
comprehend the text. It will make the teacher dominant in teaching learning process and 
students will feel bored. Those problems are because of students‟ vocabulary are still in 
low.  
Related to the problem, the researcher inteds to overcome the problem by 
implying Cooperative Integrated Reading and Composition (CIRC) techique. According to 
Johnson (in Isjoni,2007:16) states that cooperative learning is the instructional use of small 
group that allows the students to work together to maximize their own and each other as 
learning. In short, cooperative learning is a learning activity in which the students work 
together to accomplish the objective of learning.  
Concerning with reading CIRC is a comprehensive program to teach reading, 
writing and language arts. Slavin (2005:200) state that the development of CIRC is focused 
on curriculum simulatenously and instructional method is an attempt to use cooperative 
learning as a vehicle for introduction state of the art curricular practices on the partial 
teaching of reading and writing. It is comcerned in group goals and individual 
responsibility. CIRC in reading section can help the students to understand the material 
easily because every students has different idea about the text and they can share in group. 
Moreover, in this section they can share about the appropriate themes which are related to 
the material. Then, the teammate can help the other to give suggestion or comment. CIRC 
is rarely implemented in the classroom. The teacher usually uses the conventional method 
that has dominant role in the classroom so that the students are only passive and receive 
from the teacher. 
Based on the situation at the students of eight grade in MTsN 01 Gemolong 
above, the researcher decides to do the research entitled “The Use Of Cooperative 
Integrated Reading And Composition (CIRC) Technique To Improve Students‟ Reading 
Comprehension At The Eight Grade  Of MTsN 01 Gemolong In The Academic Year Of 
2016/2017” 
 
B. Problem Statement 
Based on the background above, the research question are as follow: 
1. How is the implementation of CIRC technique in teaching reading comprehension at 
the eighth grade of  MTsN 01 Gemolong in academic year of 2016/2017? 
2.  How is the improvement of students reading comprehension by using CIRC technique 
at the eighth grade of MTsN 01 Gemolong in academic year of 2016/2017? 
 
C. The Objective Study 
Based on the problem statement above, the purposes of the study can be stated 
briefly as follows: 
1. Describing how the implementation of CIRC Technique in teaching reading 
comprehension at the eighth grade of  MTsN 01 Gemolong in academic year of  
2016/2017. 
2. Knowing how the improvement of students reading comprehension by using CIRC 
technique at the eighth grade of MTsN 01 Gemolong in academic year of 2016/2017. 
 
D. Limitation of the Study 
Depend on the background and formulation of the problems, the researcher limits the 
scope of the study. The researcher will do a classroom action research and it will be 
conducted at the eighth grade students of MTsN 01 Gemolong in the academic year of 
2016/2017. The research will only discuss on improving reading comprehension by using 
CIRC. The researcher will focus on teaching reading narrative text, because it is one of the 
genre text that include in the syllabus of second semester at the eighth grade.  
 
E. The Benefit of the Study 
 There are some benefits of the research some of them are as follows:  
1. Theoretically:  
The findings will enrich:  
The English language teaching methodologies especially the CIRC technique for other 
researchers to conduct further researches. 
2.  Practically:  
a. For the researcher  
The findings of the research can be used as a starting point in improving the writers‟ 
teaching ability. 
b. For the students  
The findings of the research will improve the students reading ability.  
c. For the English teacher 
It can give an objective description to the teacher on how to teach speaking to the 
students by CIRC technique. 
d. For the school 
This research is expected to be held school MTsN 01 Gemolong so that more 
advanced and developed in this improving of teaching and learning process. 
 
 
e. For other researcher 
The result of this research could be useful as a reference to conduct future researches 
dealing with similar problem by using another research design or model such as the 
correlation or class room action research to improve the students‟ reading 
achievement by using one of cooperative learning models, namely cooperative 
integrated reading and composition (CIRC). 
 
F. Definition of Key Term 
They are three key terms in this research, they are: reading, narrative text and 
CIRC. The explanation as follow: 
1. Reading 
Richard C. Anderson, Elfrida H. Hiebert, Judith A. Scott and Ian A. G. 
Wilkinson (1985: 17) state that reading is a process in which information from the text 
and the knowledge possessed by the reader act together to produce meaning. Good 
reader skillfully integrate information in the text what they already know. 
2. Narrative 
 According to siahaan and shinoda (2008:73), narrative text is any written 
english text in which the writer wants to amuse entertain people and to deal with actual 
or vicarious experience in different ways, the other definition of narrative text. 
3. CIRC 
Cooperative learning is the instructional use of small group that allows 
students to work together to maximize their own and each other as learning (Johnson in 
Hasan, 1994) 
CHAPTER II 
LITERATURE REVIEW 
 
A. Review on Reading 
Reading takes a big part in language learning process. Reading can be seen as an 
interactive and complex process. It involve a reader, a text, and the process of the reader to 
comprehend the text. Here, the more detailed explanation of the definition of reading, 
reading comprehension, the students‟ ability in reading comprehension, reading strategies, 
process of reading comprehension, reading activity technique of reading, and genre. 
1. Definition of Reading 
There are many definitions of reading. Firstly, According to Anderson et. all 
(1985: 17) reading is a process in which information from the text and the knowledge 
possessed by the reader act together to produce meaning. Good reader skillfully 
integrate information in the text what they already know. 
Reading is what happens when people look at the text and assign meaning to 
the written symbols in that text, further, the text and the reader are the two physical 
entities necessary for the reading process to begin. Thus, there is an interaction 
between the text and the reader that constitute actual reading (Aebersold and Field, 
1998:15). 
Reading involves a reader, a text and a writer. Reading skills are developed 
in an active process. This process involves the surface representation encoded by a 
writer and ends with interpretation of the written text and interchanges between the 
writer and the reader. If the writer is careless, the reader may not get the message. If 
the writer makes demand that the reader cannot fulfill, the message will not be 
received, eventhough to another reader it might be clear. If the reader careless, 
reading will result in incomplete interpretation. The reader tries to interpret the text 
through his/her own experiences, but they may differ from the writers experiences. 
This explanation proves that reading is not just an active process, but also an 
interactive one. 
Based on the definition above, the researcher concludes that reading is a 
means of communication between the reader and the writer so that the reader 
understand what the writer says in a certain text, and then the reader reads these 
graphic symbols as the message representation. Beside it, reading has some basic 
aspects that reading for active, interactive process that go on between the reader and 
the text, resulting in comprehension. 
2. The Basic Type of Reading 
There are basic types which can be learned by students step by step. Teacher 
gives some tasks to students begin from the easier question. Teacher can use 
perceptive, selective, interactive, and extensive category in a series to give treatment 
to students.  
In Language Assessment Principle and Classroom Practice, Brown (2004: 189) 
stated  the basic types of reading are: 
a. Perceptive 
Perceptive reading tasks involve attending to the components of larger 
stretches of discourse: letters, words, punctuation, and other grapheme symbols. 
Bottom up processing is implied. 
b. Selective 
This category is largely an artifact of assessment formats. The example tasks of 
selective are used: picture-cued tasks, matching, true or false, and multiple-choice. 
Stimuli include sentences, brief paragraphs, simple charts and graphs. Brief 
responses are intended as well. A combination of bottom-up and top-down 
processing may be used. 
c. Interactive 
Interactive reading is a process of negotiating meaning; the reader brings to the 
text a set of schemata for understanding it, and in-take is the product of that 
interaction. Typical genres of interactive reading are anecdotes, short narratives and 
descriptions, excerpts from longer texts, questionnaires, memos, announcements, 
directions, recipes, and the like. The focus of this type is to identify relevant features 
(lexical, symbolic, grammatical, and discourse) within texts of moderately short 
length with the objective of retaining the information that is processed. Top-down 
processing is typical of such tasks, although some instances of bottom-up 
performance may be necessary. 
d. Extensive 
This category applies to texts of more than a page, up to and including 
professional articles, essays, technical reports, short stories, and books. Top-down 
processing is assumed for most extensive tasks. 
3. Reading Technique 
According to Nunan(2003: 68), reading is fluent process of readers combining 
information from a text and their own background knowledge to build meaning. 
Based on definition above, the researcher concludes that reading is interactive and 
thinking process of transferring printed letters into meaning in order to communicate 
certain message between the writer and the reader. Reading process to know the 
information from the text and to understand the meaning of the text. 
When comprehending a topic, a reader should have knowledge to catch the 
meaning, getting information, or messages effectively from the reading texts. There are 
two techniques will help the readers understand the topic: 
a. Skimming  
According to Brown (2003: 308) stated that “skimming consist of quickly 
running one‟s eyes across a whole text (such as an essay, article or chapter) for its 
gist. Skimming gives readers the advantage of being able to predict the purpose of 
the passage, the main topic or message and possibly some of the developing or 
supporting ideas”. Before the students are familiar with skimming skill, the teacher 
has to explain how to skim and give some exercises afterwards. There are two 
important things to do in developing skimming skill: the time must be strictly 
controlled and student must be prevented from reading the whole text. The purpose 
of skimming is to know whether the text meets the reader‟s needs. 
b. Scanning 
Brown (2003:308) defined that “Scanning is quickly searching for some 
particular piece or pieces of information in a text. Scanning exercise may ask 
students to look for names or date, to find a definition of key concept or to list certain 
number of supporting details. The purpose of scanning is to extract specific 
information without reading through the whole text. 
c. Reading with comprehention 
Reading with comprehension means understanding what has been read. It is 
an active, thinking process that depends not only comprehension skill but also on the 
student‟s experiences and prior knowledge. Comprehension involves understanding 
the vocabulary seeingthe relationships among words and conceps, organizing ideas, 
recognizing the author‟s purpose, making judgments, and evaluating. 
From the explanation of the reading technique is important for the reader to 
facilitate and to comprehend the text. The reading techniques are skimming, scanning, 
reading with comprehension is reading the text quicklyin order to get disk of it that is the 
general meaning without any of details. Scanning is reading technique that aim to get the 
students have a final answer of specific questions particular information. Reading with 
comprehention means understanding what has been read. It is an active, thinking process 
that depends not only on comprehensionskills but also on the student‟s experiences and 
prior knowledge. 
 
B. The Nature of Reading Comprehension 
1. Definition of Reading Comprehension 
The meaning constructed from same text can vary greatly among people 
because of differences in the knowledge they possess. According to Anderson et. all 
(1985: 18-25) the successful of reading achievement depend on five generalizations, 
they are: 
a. The first reading is a constructive process. No text is completely self-explanatory. 
In interpreting a text, readers draw on their store of knowledge about the topic of 
the text. Readers use this prior knowledge to fill in gaps in the message and to 
integrate the different pieces of information in the message. That is to say, readers 
“construct” the meaning. 
b. The second reading must be fluent. The foundation of fluency is the ability to 
identify individual words. Since English is an alphabetic language, there is a fairly 
regular connection between the spelling of a word and its pronunciation. Every 
would be reader must “break the code” that relates spelling to sound and meaning. 
Reader must be able to decode words quickly and accurately so that this process 
can coordinate fluidly with the process of constructing the meaning of the text. 
c. The third reading must be strategic. Skilled readers are flexible. How they read 
depends upon the complexity of the text, their familiarity with the topic, and their 
purpose for reading. 
d. The fourth reading requires motivation. As every teacher knows, motivation is one 
of the keys to learning to read. It will take most to learn to read well. Somehow, 
attention must be sustained during this period and must not lose the hope that 
eventually will become successful reader. Teachers whose classes are motivated 
are described as business-like but supportive and friendly. 
e. The fifth reading is a continuously developing skill. Reading, like playing a 
musical instrument, is not something that is mastered once and for all at a certain 
age. Rather, it is like that continues to improve through practice. The process 
begins with a person‟s earliest exposure to text and a literate culture and continues 
throughout life. 
2. Teaching  Reading 
According to Bynes (2002: 4, in Fauziati) mention that are three stages in 
reading activities in the classroom as described below: 
a. Pre-reading activities 
Pre- reading activities are used to prepare students for reading. The 
activities during pre- reading may serve as preparation in several ways, namely: to 
asses students‟ bacground knowledge of the topic and linguistic content of the 
text, or active the existing knowledge that the students posess; to make students 
aware  of the type of text they will be reading and purpose for reading; and to 
provide opportunities for group  or collaborative work and for class discussion 
activities. 
b. While-reading activities 
During the while-reading, we have to make the activities to the purpose 
for reading. In while-reading activities , students check their comprehension as 
they read. The purpose for reading determines the appropriate type and level of 
comprehension. 
c. Post-reading activities 
Post-reading activities function as a closing markfor a reading class. The 
following are advisable activities for post-reading; 
1) Answering question to show comprehention of message to multiple-choise or 
true/ false question. 
2) Students arre given arrived posible memory sentence and asked to say which 
of them fits to the text. 
3) Writing as a follow up to reading activities related to passage. We can also ask 
students to write a summary with several question. 
4) Speaking as follow up to reading activities, for debate, interview, discussion, 
role-play, etc. 
C. Techniques in Teaching Reading 
Understanding reading text needs a suitable technique in order that the goal of 
reading can be reached. Each reading material needs diffrent technique to understand it. 
Reading technique is important for the reader to facilitate and to comprehend the text.  
According to the National Capital Language Resource Center, Heidi Byrnes 
(2010:34) technique of teaching reading comprehension is: 
1. Read and Look up (silent reading) 
With this technique, a student reads a phrase or sentence silently as many times 
as necessary, then looks up (away from the text) and tells you what the phrase or 
sentence says. This encourages students to read for ideas, rather than for word 
recognition. 
2. Reading Aloud 
Reading aloud has two ways, the first is reading aloud to your studetly and the 
need as they follow asking silently  and the second following along as you read will 
help students move from word-word reading to reading in phrases and thought 
units, as they do in their first language. 
 
Based on the definition of technique of teaching reading comprehension above are (1) 
Read and Look up (away from the text) and tells you whatthe phrase or sentence says, and 
(2) Reading Aloud is the first is reading aloud to your students as they follow along silently 
and the second following along as you read will help students move from word-by-word 
reading in phrases and thought units, as they do in their first language. 
 
D. Process of Teaching Reading 
According to William (1998: 51) there are three main phrases need to be followed in 
teaching reading comprehension process: 
1. Pre-reading Activities 
Pre-reading activities consist of question to which the reader is required to find the 
answer from the text. From the question and answer, the reader are stimulated to 
guess what the text about. Teacher can help students build prediction for the text there 
are going to read by doing various activities (William, 1998: 96). 
 
2. While-reading Activities 
This phases draw on the text, rather than the learner‟s ideas previous to reading. The 
aims of the phase are to help understanding of the structure, and to clarify text content 
(William, 1998: 38) 
 
3. Post-reading Activities 
Traditional the major kind of post-reading activitiesof quistions dealing with passage 
which has been read. The teacher has to make sure get the massege. This aims of 
post-reading work are to consolide of reflect. Upon what has been read, and to relate 
the text to the learners own knowledge interest or views. 
 
From the explanation of the above is (1) Pre-reading activities consist of question to 
which the reader is required to find the answer from the text. (2) While-reading activities, 
this phares draws on the text, rather than the learner‟s ideas previous to reading. (3) Post-
reading activities, traditional the major kind of post-reading activities of questions dealing 
with passege which has been read. 
According to William (1998: 37-39) there are four steps to teaching, there are; 
1. Building Knowledge of Field (BKOP) 
In Building Knowledge of Filed (BKOP) is extremely for adulit learners‟, 
especially ESL learners, as it the point at which overall knowledge the culture and 
social contexts of the topic is bulid culture context, share experiens, discuss 
vocabulary, grammatical pattern. 
a. To introduce and arouse interest in the topic. 
b. To motivate by giving a reason for reading. 
c. To provide some language preparation for the text. 
 
2. Modeling of Text (MOT) 
In this stage involves introducing the learners to a model of the genre they 
wil be reading of short functional text, conversation, and monologues that are 
geated around certain communicative purpose. 
a. To understanding of teh writer purpose. 
b. To understanding of the text structure. 
c. To clarify text content. 
 
 
3. Joins Construction of Text (JCOT) 
In this stage, the teacher gives the text toanalysis and discuss with friends. The 
learner retells the content of text to the other friends. 
a.The teacher to consolidateor reflect upon was has be 
b.The teacher to relate the text to learners own knowledge, interest, or views. 
4. Independent Construction of Text (ICOT) 
In the last steps, the students learn and read a text individually. The activities in 
this step are same previous step, but those activities must be done individually. 
a. The techer asks to be learner what the function of the text. 
b. The teacher asks to learner how the text organized developed. 
c. What the content of the text. 
 
Based on the definition above are (1) Building Knowledge of Field (BKOP)  is 
extremely for adult learners‟, especially ESL learners, as it the point at which overall 
knowledge the cultural and social contexts of the topic is built and developed. (2) Modeling 
of  Text (MOT) is stage involves introducting the learners to a modal of the genre they will 
be reading of short functional text, conversation, and monologues that are geared around 
certain communicative purpose, (3) Joins Construction of Text (JCOT) is the teacher gives 
the text to analysis and discuss with friends. The learner retells the content of text to the 
other friends. (4) Independent Construction of Text (ICOT) is the student learns and read a 
text individually. The activities in this step are same previous step, but those activities must 
be done individually. 
 
E. Cooperative Learning 
According to Endang Fauziati (2009: 166), Cooperative learning is more effective 
increasing motive and performance students. A lot of studies have investigated the effect of 
cooperation on students‟ achievement and most of the results are extremely favorable, 
since cooperative learning creates a more positive affective climate in the classroom, while 
it also individualized instruction and raises student motivation. 
 
1. Notion of Cooperative Learning 
Cooperative learning is team work to achieve maximal result in the five 
elements to community self-help must applied in the class, that are dependence 
positive another, responsible individual, face to face, and member of communication 
(Anita Lie, 2007: 31). 
That means in the definition of cooperative learning according to Anita Lie is 
about how to make good team study in the classroom with the use of cooperative 
learning and then, make mutually complete with other friends in the team to help and 
the working of self-job to give head team. 
Slavin (2005: 2)argue that cooperative learning is a variety of teaching 
program in which students work in small groups to help another learn academic 
content. 
Cooperanon means working together to accomplish shared goals. Within 
cooperative activities individuals seek outcomes that are beneficial to all other group 
member. Cooperative learning is the instructional use of small group that allows 
students to work together to maximize their own and each other as learning (Johnso in 
Hasan, 1994: 16). 
Based on the notion of cooperative learning above, the researcher conclude 
that the definition of cooperative learning is very good for improving student to study 
hard and can develop new idea for get good students and make understand to give job 
for other friend in the team and active to study, help, and responsibility in the team 
can make better team than the others. 
2. Learning Process in the Cooperative Learning 
All team did not work too hard in the class cooperative learning but student 
make better team than other team in the class (Roger and David, 2007: 31).  
According to Anita Lie (2007: 30-37) for achieving to maximum result, 
learning process in the cooperative learning have five elements of cooperative 
learning must be applied. 
a. Positive dependence to another 
In the success creation is very dependent to effort every team, journalist 
find and write news, editorial to the true words, and type writer to type this write. 
This work chain continue until with them go to in printing office and delivery 
man. All this people work to achieve one same purpose, appear a newspaper and 
until arrive in the reader. 
For find team work is effective, teacher must arrange exercise with the 
result that all team must finish exercise alone so can find aim them. Next, teacher 
will evaluation them all about this study before. And that this manner, every team 
will must feel responsible to finish exercise in order can making good students 
work team. 
b. Individual responsible 
This element cause from first individual responsible. If exercise and 
pattern make with procedure in cooperative learning method. Every student will 
feel responsible to do the best team. This element cause from first individual 
responsible. If exercise and pattern make with procedure in cooperative learning 
method. Every student will feel responsible to do the best team. Key result 
cooperative learning method is ready of teacher in arrange to exercise. 
c. Face to face 
All team must give opportunity for meeting face to face and discussion. 
This interaction activity will give students to make power to benefit with all 
members. Result of thinking in some heads will more rich than the thinking of 
one head. More than far again, this result of cooperative more big better work 
team than amount result every member. 
Pont from this work is different respect, admiring benefit, and content of 
less each. Every member has experienced background, family, and social 
economic different one with other. This difference will be first financial capital in 
process with the rich member in the team. Team cannot get it very fast, but 
process team is long time. Member of team must give an opportunity for knowing 
and giving one other in all activity face to face and interaction for individual. 
d. Member of communication 
This element always want to student work team have synergy of alert in 
communication. Before having exercise student in the team, teacher must teach 
the manner communication. Every student has not skill in listening and speaking. 
Result of a team also has in member for listening and then ability for giving 
response opinion of them with other member. 
On this time study have understand to be explicit in manner to 
communication with effective like how manner process opinion other student 
without make feel heart bad mood. Many people are less sensitive and wise in 
saying their opinion. 
Skill to communication in this teams also have a long time processes. 
Student cannot hope straightly will be a communicator well in a fast time. 
However, this process has process very benefit in work team and travelled to rich 
experience study and construction development mental and emotional students in 
the class. 
e. Process team to evaluation 
Teacher need schedule special for team to process evaluation in work 
team and result work with them so next time he/she can work together with more 
effectively. This time evaluation did not present every time in work time, but can 
present interval sometime after some time study in activity in cooperative 
learning. Format evaluation has kinds, dependent to level study to students in the 
school. 
3. Types of Cooperative Learning 
There are some types of cooperative learning based on Slavin (2005: 11): 
a. Student Teams-Achievement Divisions (STAD) 
STAD is the simplest and most widely applicable of the student team 
learning method. It can be used in grades 2-12 in every subject. In STAD, the 
teacher follows a cycle of teaching, teamwork, and individual assessment. Teams 
earn certificates or other forms of recognition based on the degree to which all 
team members have improved over their past performance. 
b. Teams-Games-Tournament (TGT) 
Like STAD, TGT is applicable to all subjects in grade 2-12. In TGT, the 
same cycle of activities is used as in STAD, except that instead of taking 
individual assessments, students compete in academic tournaments with members 
of other teams to add to their team scores. 
c. Jigsaw 11 
Jigsaw 11 is a student team learning program used in 3-12 whenever 
students are learning from written materials such as textbooks, biographies, and 
social studies or science books. In Jigsaw 11, each team member is assigned a 
topic as a focus of study. After reading, students from different teams who had the 
same topic meet in „expert groups‟ to discuss what they have learned, and then the 
„expert‟ return to their findings. Finally, all students are quizzed on all topics and 
the teams are recognized based on the progress of all team members, as in STAD. 
d. Team Accelerated Instruction-Mathematics (TAI) 
TAI is a comprehensive approach to cooperative learning in mathematics, 
grade 3-6 
e. Cooperative Integrated Reading and Composition 
Unlike STAD, TGT, and Jigsaw 11, which are „generic‟ methods 
adaptable to any subject and grade level, CIRC is a comprehensive approach to 
instruction in reading, composition and spelling. 
From the explanation above, there are some types of cooperative 
learning, they are Student Teams-Achievement Division (STAD), Teams-Games-
Tournament (TGT), Jigsaw 11, Team Accelerated Instruction-Mathematics (TAI), 
Cooperative Integrated Reading and Composition (CIRC). 
4. Review on Cooperative Learning Type CIRC 
In this part, the researcher divides into three parts. It includes the definition of 
Cooperative Integrated Reading and Composition (CIRC), the learning components in 
CIRC, and the procedure of CIRC in teaching reading. 
a. The Definition of Cooperative Integrated Reading and Composition (CIRC) 
According to Slavin (2005: 200) in CIRC Reading, students are taught in 
reading groups and they are asked to focus in collaborating their ability teams to 
work on a series of cooperative activities, including partner reading, making 
prediction, identification of characters, setting, problems and problems solution, 
summarization, vocabulary, spelling, reading comprehension exercise, and story 
related writing. 
CIRC Writing/ language art is a comprehensive approach to writing and 
language art based on a writing process model, with the same teams used in CIRC 
Reading serving as peer response groups. Students work together to plan, draft, 
revise, edit, and ultimately „publish‟ composition. Teachers present mini lessons 
on style, content, and mechanics of writing, which are integrated with students 
writing. 
In addition, the main component on CIRC according to Slavin (2005: 
204) has eight components. The eight components includes: (1) Teams, namely 
the formation of a heterogeneous group consisting of 4 or 5 students, (2) 
Placement test, for example, obtained from the average value of daily tests before 
or on the report card for teacher to know students‟ strength and weaknesses in 
specific areas, (3) Student creative, carry out tasks in a group by creating a 
situation where individual success is determined of influenced by the success of 
the group, (4) Team study, the stages of learning actions to be undertaken by 
groups and teachers about providing assistance to groups who need it, (5) Team 
scorer and team recognition, the scoring of the work group and provide criteria for 
the award of the group that managed to be brilliant and groups that are considered 
less successful in completing the task, (6) Teaching group, which provides a brief 
matter of the teacher ahead of group work, (7) Facts test, namely the 
implementation of the test or test based on the facts obtained by the students, (8) 
Whole class units, namely granting summary of the material by the teacher at the 
end of time learning with problem-solving strategies. 
Based on the statement above, the researcher concludes that Cooperative 
Integrated Reading and Composition (CIRC) is one of type of cooperative 
learning which usually used to teach reading and writing. The application of this 
type of learning makes students more active in learning process. There are some 
steps in Cooperative Integrated Reading and Composition (CIRC): (1) Team, (2) 
Placement test, (3) Student study, (4) Team study, (5) Team scorer and team 
recognition, (6) Teaching group, (7) Facts test, (8) Whole class units. 
b. Elements of program in Cooperative Integrated Reading and Composition (CIRC) 
Teaching cooperative learning using CIRC has elements to studying this 
class. There are some elements of CIRC based on Slavin (2005: 106-110): 
1) Team of Reading. If used teams of reading, the student are divided in the 
teams consist of 2 or 3 people in level ability reading which can definitely by 
teacher. If did not definitely give teaching in this all classes. 
2) Team. The students are divided couple in team reading, and then these couples 
divided in team consist of couples from two teams reading. 
3) Connection activity in the story. The students are used well subject to based 
on reading like novel or comic. Discuses structural story to ability like make 
and spirit predict and identification problem in form narrative. After know this 
story, to student give list story, consist of all activities to them do this team 
moment them not work teacher together in reading team. Steps activities, 
follows as: 
a) Couple reading. To students read their experience in the form of narrative 
text in heart and then by turns reading story with loud this couple together, 
take turns to each paragraph. Listener corrects every wrong to reader. 
Teacher give score to work student with round and listen student read one 
by other 
b) Write Story to involve and Arrangement Language Story. Students are 
given questions which interrelated with each story to all narrative. In the 
end of story student response story all and write some paragraph about 
topic. 
c) Word Express with Loud. Student are given list new words, then they are 
must study reading this words with true and not doubtful or wrong say 
d) Semantic. Students are given words list in the story new includes the 
vocabulary and look words in the dictionary, write means with simple 
understand. 
e) Independent Reading and Book Report. Student read this book and change 
choosing student work team in the class during 20 minutes. And then 
parents form in signature if the student was read this job book. Student 
also finish book report is regular, and then they are get point in the team 
for this task. 
5. The Procedure of CIRC in Teaching Reading 
According to Durukans‟ journal (2011: 103), the procedures of Coperative 
Integrated Reading and Composition (CIRC) are as follows: 
a. Introduction by teacher 
First of all, teacher shares basic information to the students in the classroom. 
b. Group work 
Four or five student groups were established. Worksheets and other materials 
prepared by teacher were handed out to group members. Depending on the 
content of the work, students can collectively answer the questions and answers 
can be checked by each member and coveyed to other groups. Other numbers also 
control the answers and the process continues this way. 
c. Assessment 
Depend on the features of the selected technique, skills or information learnt by 
students in relation to course content is accessed by students indiidually or 
cooperatively. 
 
 
 
d. Detection of successful group 
Steps of CIRC type of cooperative learning models are as follow: Individual and 
group assessment of the student score are entered on a group scoreboard and the 
resulting score are summed. The group with the highest final score is rewarded. 
 
F. Review on Narrative Text 
In the review on narrative text, the researcher wants to explain about the 
definition, generic structure, language features and example of narrative text. 
1. Definition of Narrative Text 
The Narrative text is telling of a story or an account of a sequence of events and 
generally imaginative. Pardiyono ( 2007:94) states that narrative text is a kind of text 
which tell activities or events in the past time, there are problematic experience and 
resolution that has purpose to amuse the reader. A narrative text relates a realistic, 
fiction or imagine story. According to Wahidi in Muntaha (2014: 7) Narrative can be 
divided into traditional fiction like folks, tales, parables, fables, moral tales, myths and 
legends and modern fiction including modern fantasy and contemporary realistic 
fiction. It can be concluded that the social function of narrative text is to amuse 
(entertain) and give amoral value to the readers or listener about the story or event 
which happened in the past. 
2. Structure of Narrative 
According to Klarer (1999: 14-15) the elements of literary work can be divided 
into two elements: (1). Extrinsic element investigates the elements, which from the 
story from the inside, (2) The intrinsic elements of literature work are: a). Character 
and characterization, b). Setting, c). Plot, d). Point of view, e). Them, f). Style, while 
the intrinsic elements deal with the elements, which build a story from the outside. 
These elements cover the condition of the author as the creator of the literary 
work, for instance economic, social, political, and cultural condition. 
3. The Purpose of Narrative Text 
The purpose of narrative text are to amuse, to entertain and to deal with actual or 
vicarious experience in different ways. Narrative deal with problematic events which 
lead to a crisis or turning point of some kind, which in turn finds a resolution. The 
point of view of narrative text is third person. The narrator as the omniscient (all 
seeing) and relate the entire story leaving the reader to make sense of what is 
happening. 
4. Social Function of Narrative Text 
According to Dere wianka (1946: 40) states that the basic of narrative is to 
entertain. i.e. to gain and hold the reader‟s interest in story. But narrative may also 
seek toteach or inform, to embody the writer‟s reflections on experience, and perhaps 
most important to nourish and extend the reader‟s imagination. 
5. Generic Structure of Narrative Text 
A narrative can be fictional or true, as long as the story is clear and has correct 
grammar, spelling, and vocabulary. It also needs the author to be focused and excited 
on the narrative for it to look good. Narrative deal with problematic events, which lead 
to a crisis or turning of some kind. 
 
 
G. Review of The Previous Research 
To prove the originality of this research the researcher wants to present the 
previous researcher who deal withthe first,Halimah Intan Maya Sari (2013) IAIN Surakarta 
with the title “Improving Students‟ Writing skill on Recount Text through Paired Story 
Telling (AClassroom Action Research at the Eight Grade Students of MTsN Negeri 
Sukoharjo in the 2012/2013 Academic Year). The problem is lack of writing ability. The 
researcher problem is lack of reading. The objective of research is to describe the 
implementation of paired story telling technique in teaching learning process at class VII A 
of MTsN Sukoharjo. The researcher objective is to implement CIRC in teaching learning 
process at class VIII E of MTsN 01 Gemolong. 
 
H. Rationale 
In junior high school, the genres are taught from the first to third grade. They are 
descriptive, recount, narrative, report, news item, analytical exposition, spoof, hortatory 
exposition, explanation, discussion, review and procedure. The eleventh grade students are 
taught narrative. 
The students have the difficulties in knowing the content of the text and 
identifying the structures of the text. They also have difficulties in understanding and 
comprehending the meaning of the text. There are several problem arise related to English 
class: first, the students got difficulties on understanding meaning of words, they needed a 
lot of time to understand the English text and also faced to find some information of the 
text. Second, the background of the students are different, they have variant intelligence, 
and just some of the students had past the KKM. Third, time allocation of English is 
limited. The teacher must explain the whole materials from the syllabus. The intelligence 
of the students are variant, through discussion method in CIRC the students can share 
about what they know. 
In this research, the researcher chooses CIRC technique for students‟ reading 
ability especially on narrative text, because there are eight components includes: (1) 
Teams, namely the formation of a heterogeneous group consisting of 4 or 5 students, (2) 
Placement test, for example, obtained from the average value of daily tests before or on the 
report card for teacher to know students‟ strength and weaknesses in specific areas, (3) 
Student creative, carry out tasks in a group by creating a situation where individual success 
is determined of influenced by the success of the group, (4) Team study, the stages of 
learning actions to be undertaken by groups and teachers about providing assistance to 
groups who need it, (5) Team scorer and team recognition, the scoring of the work group 
and provide criteria for the award of the group that managed to be brilliant and groups that 
are considered less successful in completing the task, (6) Teaching group, which provides a 
brief matter of the teacher ahead of group work, (7) Facts test, namely the implementation 
of the test or test based on the facts obtained by the students, (8) Whole class units, namely 
granting summary of the material by the teacher at the end of time learning with problem-
solving strategies. 
Based on the statement above, the researcher concludes that concludes that 
Cooperative Integrated Reading and Composition (CIRC) is one of type of cooperative 
learning which usually used to teach reading and writing. The application of this type of 
learning makes students more active in learning process and also creates enjoyable 
atmosphere in the class, therefore the students isn‟t bore. The explanation above, it can be 
concluded thatCIRC technique can improve the students reading ability. 
 I. Hypothesis 
Based on review of related literature and rationale, the hypothesis can be formulated as 
follows: “The Use Of Cooperative Integrated Reading and Composition can improve the 
students‟ reading comprehension at the eight grade of MTsN 01 Gemolongin the academic 
year of 2016/2017”. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter presents research methodology which consists of method of research, setting 
of the research ( place and time of the research), subject of the research, research procedures, 
technique of collecting data ( quantitative and qualitative data) and technique of analyzing the 
data. 
 
A. The Method of Research 
In this research, the researcherapplies an classroom action research. There are 
some definitions of action research proposed by experts. Mill(2007:6) point of view 
classroom action research is any systematic inquiry conducted by teacher, researchers, 
principals, school counselors, or other stakeholders in the teaching or learning 
environment to gather information about how their particular schools  operate, how they 
teach, and how well their students learn. It means that CAR is aimed to overcome 
problems in teaching-learning process in order to improve educational practice.  
Arikunto (2008:104) states that classroom action research is one of the type 
investigation that has characteristic reflective participative, collaborative, and spiral that 
have purpose to repair and increase the system, method, process, substance, competence, 
and situation. 
Kemmis and Taggart (in Suyadi 2011:21), define that classroom action research is 
a form of self-reflective enquiry undertaken by participants in social situation in order to 
improve the rationality and justice of their own practices, their understanding of this 
practices and the situations in which the practices are carried out.  
According the definitions above, it can be summarized that action research is a 
systematic research done by teachers, researchers, principals, school counselors, 
administrator or other educational professionals to solve problems in order to get better 
improvement.  
In this research, the researcher in classroom action research acts not only as the 
researcher but also as a teacher, a planner,making of pre-test, a lesson plan, post-test in 
each final cycle, analyzing and reports the result of the research. Beside, Mr. Suryono, as 
the teacher of class E helps the researcher and acts as the collaborator. Therefore, the 
researcher works collaboratively with English Teacher of MTsN 01 Gemolong, Mr. 
Suryono. 
 
B. Setting of the Study 
1. Place 
The research is conducted in MTsN 01 Gemolong is one of Islamic junior high 
school in Gemolong, Sragen. It is located at Solo- Purwodadi km18, Dempul, Sragen, 
Central Java. This school is divided to 15 classes. There are five classes for seventh 
grade, five classes for eighth grade and five classes for ninth grade students . 
2. Time 
The time of research was taken on January- April 2017, this is the schedule of 
research: 
 
Table 3.1 
No Activities  
January February March April 
1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
1. Preliminary 
Research 
√ √               
2. Prepration of 
Thesis Proposal  
  √ √             
3. Developing 
research 
instrumen 
    √ √           
4. Giving treatment 
and collecting 
the data  
      √ √ √ √       
5.  Collecting and 
writing research 
report 
          √ √ √ √   
 
C. Subject of the Research 
The subject of the study is the eight grade students in class VIII  E of MTsN 01 
Gemolong. The number of student in class VIII E are 36. Based on the students score in the 
previous semester, class VIII E got the lowest score than other classes. The mean of 
students‟ score in the first semester was 56,08; while the other classes got over 65. 
Therefore the teacher recommended taking that class as the subject of research. 
 
D. Procedure of the Research 
In this study, the researcher used the procedure of research method from Kemmis 
and Mc Taggart in Burns (2010:8). This method consist of four steps, those are planning, 
acting, observing and reflecting. This model could be visually illustrated as follow : 
 Figure 3.1 
Cyclical Action Research Model Based on Kemmis and Mc Taggart 
 
 
 
 
 
 
 
 
 
 
The procedures of action research in this research are as follows: (Adapted from 
Kemmis and Mc Taggart in Burns2010:8) 
 
1. Planning  
The planning of giving an action in this research is to apply discovery of 
learning technique to students in order to be able to improve the students‟ reading 
comprehension. Before implementing the technique, the researcher prepares 
everything related to the actions that are used in teaching learning process, such as 
preparing materials, determining an interesting topic, making a lesson plan about 
narrative text, preparing teaching aids(CIRC tool), preparing research instrument such 
as preparing test and structured observation sheets (to know the situation of teaching-
learning process when the method or technique or mode is applied).  
2. Acting. 
a. Opening 
In this step the researcher as a teacher open the meeting, then the researcher 
check the attendants of the students and explain the aim of this study. Then the 
researcher give pre- test. 
b. Actions 
In this step the researcher implementing the technique in the class. The 
researcher involved herself directly in the class as teacher. The researcher as the 
teacher would implement the teaching learning activities using CIRC strategy 
and procedures of teaching which have been arranged in the lesson plan. In 
implementing the action, the researcher would do some activities; they are 
presenting the topic, giving task and evaluation. Steps in CIRC Learning Model.  
The steps: 
1. The teacher makes group with balance members heterogeneously (so there 
are students who have less ability and more) 
2. The teacher gave a discourse / clipping according to the learning topic 
3. Learners work together to solve problems or find information in discourse 
based on the teacher‟s instruction 
4. Presenting / read the product of the group 
5. Teachers make conclusions together 
6. Closing 
The Scenario of  CIRC Technique 
No Teacher Students 
1 Teacher greets students Answer teacher‟s greeting 
2 Teacher checking attendant 
list 
Students pay attention. 
3 Teacher introduces CIRC 
method 
Students try to understanding the 
method 
4 Teacher asks the students to 
make groups; each consists of 
4-5 students 
students make a group each 
consists of  4-5 students 
5 Teacher ask the students to 
pay attention when teacher 
reads the narrative text 
Students pay attention to 
teacher‟s reading 
6 Teacher asks some groups to 
read the text of  the  narrative 
text loudly 
Students read the text with their 
groups loudly and the others 
groups evaluate their friends‟ 
reading 
7 The teacher asks the students 
to find the difficult word and 
find the meaning in the 
narrative text with their group 
Students respond to the teacher‟s 
instruction, they can find as 
many  as possible the difficult 
words with the meaning 
8 Teacher asks the students to 
map out the names or 
attributes of the characters, 
the setting, the main event and 
the ending of selection  
Students pay attention 
9 Teacher gives question to 
reading group and individual 
students about generic 
structure, and summarize 
story  
Students answer the teacher‟s 
question 
10 Teacher makes a conclusion 
of the previous learning 
process 
Students pay attention 
 
c. Closing 
In this step the researcher and the students were evaluation the learning and then 
the researcher close the learning process. 
3. Observing  
The researcher observes all activities in the teaching and learning process that 
using Cooperative Integrated Reading and Composition (CIRC) technique in teaching 
reading. The researcher observes how the process of teaching learning that happens. 
The researcher also monitors and write down the responses of the students in the 
classroom. In this step, the researcher writes what happen in the teaching learning 
process. 
4. Reflecting  
After conducting an action phase, the researcher and the teacher accomplish a 
reflection about the activity in the action phase by analyzing observation data with 
collaborator and makes an evaluation to know the result of students‟ progress during 
the teaching learning process. The researcher is analyzing the students‟ score among of 
pre-test, post-test I and post-test II based on criteria success in order to know that 
discovery learning is good to imply in teaching reading comprehension at the second 
grade of MTsN 01 Gemolong or not. Reflection is done to find the problems in the 
activities so that the teacher can determine the next design better than before. The 
researcher makes an evaluation based on her observation and her collaborators‟ note to 
identify the weakness during the action. Then, this evaluation will be a basic 
consideration to conduct the next cycle. If the first cycle unsuccessful, the writer will 
conduct the next cycle to solve the students‟ problem. 
 E. Technique of Collecting the Data 
Before conducting the research, the researcher prepared some instruments.The 
instruments in this study will be the observation data and test (pre test and post test). 
1. Interview 
Burns (2010: 74) stated that interview was a classic way to conduct a 
conversation that explores our focus area. Interview was conducted to the teacher and 
students. It was done to know the students problems during the implementation of the 
strategy. While, for the teacher it was used to know the problems faced by students 
according to her. The data of interview was in the form of conversation. The pre- 
interview was conducted on Wednesday 15
th 
February 2017. 
2. Observation  
Observation is one of way that can be done for collecting data. Observation is 
one thing that must be included in the action research because it is one of the stages of 
action research cycles. In this classroom action research, the researcher choose 
participant observation, the researcher works with the English teacher, Mr. Suryono, in 
conducting the research. The collaborator is Mr. Suryono, he observed during the 
learning process. 
There are two parts of observation in this study. They are observation in pre 
research and observation during action research. In pre research, the researcher 
observed the activity among the students and the teacher during teaching learning 
process. While in observation during action research, the researcher observed all of 
things happened in the class. From the observation, the researcher notes all events, 
activity, and phenomenon happened.  
3. Test  
Test is a set question used to measure the achievement or capability of 
individual class. In this research, test was given to measure students‟ reading 
comprehension and were administrated twice; namely, pre- test and post- test. 
a. Pre-test 
Before the teacher explains new material by using CIRC in teaching 
reading, the teacher give a test to the students. Pre-test is given before the 
experience is run. The researcher used 20 questions of multiple choice by using 
narrative text as a pre- test. 
b. Post-test 
Post-test is given to after applying CIRC in teaching reading. The test is 
given in order to know the increase of students‟ reading comprehension in 
narrative text. The researcher used two times of post- test, post- test I and post- 
test II. Post- test I was done after the first cycle end and post- test II was held in 
the end of second cycle. The researcher also used 20 questions of multiple choice 
as post- test I and post- test II. 
  1). Validity 
To get validity of the test, the researcher used content validity. The 
researcher used the existing concept in the current curriculum (Suharto, 
2006:3). Here, the researcher developed the test based on the basic 
competences and the indicators of the basic competences which were taken 
from the current curriculum, the School-Based Curriculum. 
2). Reliability 
To get the reliability of the pre-test and post-test items, the researcher 
tried the test out to the students from the other school in which the students 
have relatively the same abilities. Then after getting the student‟s score in the 
test, the researcher used the help of the ITEMAN program where the 
Cronbach‟s Alpha statistic was used to find the reliability of the test. 
 
F. Technique of Analyzing the Data 
The researcher analyzes the  data through giving test to the students it needs some 
steps in analyzing of the data. The following are the steps had been taken by the writer. 
1. Analyzing the qualitative data, the researcher chooses interview and observation to 
collecting the data. To analyze about it, the information which gives the description of 
students‟ expression about comprehension level toward the subject (cognitive), 
students‟ respond toward new method (affective), and students‟ activity toward 
learning a subject, their attention, their enthusiastic in learning, their response, their 
motivation of learning that can be analyzed qualitatively. The researcher uses 
descriptive analysis to analyze these data, which consists of the observation of 
students‟ activities and teachers‟ performance during the teaching learning process, the 
interview before and after classroom action research. 
2. To analyze the quantitative data, the researcher is analyzing numerical data that gains 
the average of students‟ score in each cycle, it is used to measure the students‟ reading 
comprehension. The increasing of their achievement can be shown with increasing 
score which is gotten by students from pre-test to post-test. According to Furchan 
(2004:153) the mean scores of pre-test and post-test can be calculated with the formula 
as follows:  
 ̅ = 
  
 
   ̅ = 
  
 
 
Which : 
 ̅= mean of pre test scores 
 ̅ = mean of post test scores 
  = individual score of pre test 
y = individual score of post test 
N = number of students 
The CAR can be called successful if it can achieve the criteria which have been 
determined,  and failed if it cannot achieve the criteria. In this study, based on the 
Minimal Mastery Criterion of MTsN 01 Gemolong, students can pass the English test if 
they get score 70 or above.  
 
G. The Trustworthiness of The Data 
In analyzing the data, the ressearcher needs to analyze the validity of the data sources to 
get the valid data. To prove the validation of the data, the researcher used triangulation 
technique. Triangulation is the technique of examining the trustworthiness of the data by 
using something outside the data in order to examine and  to compare of the data (Lexy, 
2002: 178) 
The triangulation which used in this research was the triangulation by using source. It 
means that in valiating the data, the researcher compared the data from observation and 
interview. After observing the English teaching and learning process, the researcher did the 
cross checking by comparing them to the data of interview. 
The researcher also asked the expert for judging the test evaluation as the instrument of 
collecting the data. The expert here is the English teacher of VIII E, Mr. Suryono and after 
got the judgment, the expert give some advice to make the test valid. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION  
 
This chapter presents the research findings of the action research and the discussion. 
This research was conducted at the eight grade students of MTsN 01 Gemolong. It is consist of 
two sections. The first is research findings and implementation, and the second is discussion. The 
aim of this research is to improve students‟ reading comprehension through Cooperative 
Integrated Reading and Composition (CIRC).  
A. Research Findings  
This research was conducted in collaboration with the English teacher of MTsN 01 
Gemolong. The researcher was the teacher who implemented the action research, and the 
English teacher was the collaborator. This research was conducted at the eight grade of 
MTsN 01 Gemolong  for about one month. The researcher conducted the action research in 
two steps. First, she did the pre-research and then she conducted the action research. In this 
research, the implementation was held in two cycles. The each cycle consisted of three 
meetings for delivering material and post-test. It is also described the steps of each cycle: 
plan, action, observation, reflection. The findings could be described as follows:  
1. Preliminary research findings  
After conducting preliminary research, it could be assumed that reading 
comprehension in second grade of MTsN 01 Gemolong was still low. The VIII E was taken as 
the subject of the research which consisting of 36 students. Some activities were done in 
preliminary research such as interview, observation, and pre-test to measure the students‟ 
reading comprehension. The English teacher, Mr. Suryono  S.Pd., as the interviewer  said that 
students‟ English comprehension is not good yet. The interview was held on Wednesday, 
March 03
th 
2017 started at 09.10 a.m and finished at 9.45 a.m ,type of interview in this study 
was structured interview. The researcher asked to the teacher some questions related to the 
general condition in English class, on students‟ performance and achievement, the problem 
that was faced in the second grade class on reading comprehension and the kind of technique 
which is applied by the teacher to solve the students‟ difficulties in reading comprehension 
before Classroom Action Research. The researcher also did interview with the students, the 
interview about the students‟ problem in reading comprehension. Interview also was done 
after cycle ( 03
th 
March 2017) to know the teacher and students response toward the idea of 
CIRC in teaching reading comprehension. 
Based on the observation, it was found that students felt bored to follow and discuss 
about the English text. It could be seen during the teaching and learning process, some 
students were passive and some of them were busy with themselves 
The last was pre-test. The result of pre test, it could be seen in the tabel below.  
Table 4.1 Students’ Pre Test Score 
NO NAME 
Students‟ Pre Test 
Score 
1 AAN SANTI DEVI YANA 50 
2 ADIRA IRAWATI 60 
3 AGUNG DWI SAPUTRA 45 
4 ALFIRDA AMALIA WIDIASTUTI 60 
5 ALFIYAN FEBRIANSYAH 65 
6 ANGGA AJI WIBOWO 60 
7 ANGGI ISTURIANA PRASTIAWATI 65 
8 DIAN WAHYU RISTIANTO 60 
9 DIMAS YOGA PRATAMA 55 
10 DWI WIJANARKO 60 
11 ELMA DWI SAPUTRO 60 
12 EMA YULIANA SAPUTRO 65 
13 FARRIZA MUHAMMAD FAID DIYANDI 35 
14 FEBRIYAN WAYAN JATMIKO 60 
15 GALANG RAHMADICHSANI 30 
16 GALANG RAMADHAN 60 
17 INTAN KURNIAWATI 50 
18 ISMAIL WAHYU SAPUTRA 40 
NO NAME 
Students‟ Pre Test 
Score 
19 JUNITA ANGGRAINI 65 
20 LENI KARLINA 50 
21 MUHAMMAD EDWARYANTO 65 
22 MUHAMMAD RIZKY ASTAMSYAH 40 
23 MUHAMMAD RIZQI 55 
24 MUKLIS RIFAI 50 
25 NOVIA ROMANDANI 65 
26 NOVIA SILVY MAHARANI 60 
27 OKI DWI SAPUTRA 60 
28 RIZKI WAHYU ROMADHON 65 
29 SENO DANURI 65 
30 SISKA AYU NATASYA 45 
31 TABAH AJI SYAHPUTRO 60 
32 WAHID ADI SAPUTRA 55 
33 WAHYU ADI PAMUNGKAS 60 
34 WULAN PUTRI SETYANINGSIH 60 
35 YULI ANDINI 65 
36 YULIA INDAH SEKARSARI 55 
SUM  2019 
MEAN SCORE  56,08 
From the tabel, it showed  that the students‟ reading comprehension was still low. The 
mean score of pre-test 56,08. There were no students who got more than the passing grade, 70. 
It means that there were 36 students who got score under the passing grade. The highest score 
in pre-test was 65, and the lowest score was 30. After conducting preliminary research, it 
could be assumed that reading comprehension of the eight grade MTsN 01 Gemolong was still 
low. 
2. Research implementation  
The research implementation consisted of two cycles. Each cycle covered of 
planning, acting, observing, and reflecting. Cycle I and cycle II consisted of  three 
meetings, every meeting had opening, main activity, and closing.  
a. Cycle I  
1) Planning  
After conducting pre-interview, pre-observation, and pre-test, the 
researcher made a plan to teach reading in the class. In this cycle, the 
researcher and the teacher arranged a plan for the action based upon the 
problems that faced by students toward reading comprehension. Moreover, in 
the lesson plan also consisted standard of competence, basic competence, 
some indicators that will be reached by the students, and the technique that 
would be implemented. The researcher used a certain teaching tehnique. The 
chosen technique is CIRC. The researcher believed that CIRC was an 
appropriate technique to improve the students‟ reading comprehension. The 
researcher constructed a lesson plan as teachers‟ guidance in teaching, 
prepared teaching materials which was taken from books and internet, made 
students‟ worksheet consisted of some tasks to implement that technique.  
The researcher also prepared media in the form of LCD and 
observation sheet to analyze the students‟ and the teachers‟ activity in the 
teaching learning process. One kind of reading material that would be 
delivered was narrative text. There were two types of students‟ worksheet. 
The first worksheet was given for the material of group discussion and the 
second worksheet was given to students for post-test.The first cycle would 
held in three meetings.  The last, to know the improvement scores from pre-
test to post-test the researcher prepared the instrument of post-test I to collect 
the data.  
2) Acting  
The action of cycle I was done on Wednesday, March 08
th 
2017, on 
Friday March 10
th
 2017 and on Wednesday, March 15
th 
2017. For the first 
meeting there was no student absent, so the total of students at that time was 
36 students. In that class, consist of  22 females and 14 males students. At the 
classroom, the teacher implemented the teaching learning process based on 
the lesson plan had been made.  
a) First meeting  
(1) Opening  
The first meeting was conducted on Wednesday, March 08
th 
2017. To arise students‟ religious character and motivation, the 
meeting was opened by praying together .Beginning the lesson, the 
researcher as the teacher greeted the students and checked the 
students‟ attendance. The researcher tried to create a good 
atmosphere by telling to the students‟ that the days‟ activities would 
be reading lesson by Cooperative Integrated Reading and 
Composition or discussion technique.  
(2) Main Activity  
Firstly, the researcher began to lead the students to the 
materials. The researcher asked to the students about their 
understanding of narrative text by giving some pre-readings‟ 
question. The questions such as: “What is a narrative text?”, “Have 
you ever read one example of narrative text?”, “Can you mention 
one example of narrative text?.” The first meeting, the students still 
nervous joining class with the researcher as their English teacher. So 
that the students were rather ashamed of answering the teachers‟ 
question.  
Next, the researcher led the students to the topic. She asked 
one of the student “ Ismail pernah membaca cerita Legenda Danau 
Toba?”, the student answered “pernah bu”, “nah kalau misalnya 
Ismail pernah membaca cerita tentang Legenda Danau Toba, teks 
itu bisa kita sebut sebagai narrative text”. Other students started to 
give feedback about the material “Jadi miss, narrative teks itu teks 
yang menceritakan tentang legenda suatu daerah?”. The students 
seemed their enthusiastic and interested with the material. “Ya itu 
benar, tapi yang kita baca tidak hanya legenda saja tetapi juga 
menceritakan tentang binatang yang digambarkan berperilaku 
seperti manusia (fable) dan cerita yang bersifat fantastic, penuh 
dengan keajaiban (fairy tale)”. The students were laughing. The 
researcher gave joke to make the students felt comfortable because 
the English lesson schedule was in the last hour. “Jadi singkatnya 
teks narrative itu teks yang isinya tentang imajinasi”  
After all the students knew what topic that they would learn 
today, the researcher explained about the characteristic of narrative 
text, such as purpose, generic structure and language feature by 
showing one example of narrative text was taken in pre test with the 
title “The Rats and The Elephants”. The researcher also explained 
how to comprehend the text by finding the main idea each paragraph. 
After the students understood, the researcher distributed a text with 
the title “The Legend of Toba Lake” and divided students into some 
groups. The researcher made some groups based on the different 
level achievement in pre test score.  Afterwards, the researcher chose 
one of the students in the groups as a group leader. She pointed some 
students to read the text, but there was no student wanted to read the 
text. They only shook their head and said, “Miss, jangan saya, yang 
lain saja Miss.” The researcher persuaded them to read the text. 
Finally, the researcher guided the students to read the text carefully. 
Then, the researcher asked the students to discuss the text with their 
group. Identifying the contain of the text by finding the main idea of 
each paragraph, the generic structure, the purpose of the text, the 
detail information of the text and verb 2 or to be was/were as the 
characteristic language feature of narrative text. The students also 
had to comprehend the contain of the text, what the text told about. 
The students used dictionary to look for the meaning of the difficult 
word, because most of the students brought dictionary, so the process 
run fluently.  
The researcher also accompanied and helped the students 
how identify the explicit and implicit detail information, how to 
identify the referent of the text.  
(3) Closing  
Because of the time was up, the researcher asked the students 
which not finished the discussion result yet to contiue the discussion 
in the next meeting. Then she said that the  next meeting the each 
group must explained the discussion result in front of class. Having 
finished conducted the first meeting, the researcher asked to the 
students whether they have difficulty or not and  summed up the 
lesson by giving some questions to the students orally in order to 
review the students‟ understanding in reading narrative text. When 
the researcher found that the students had understood the lesson, she 
closed the lesson by saying good bye. After that, they prayed 
together 
b) Second meeting  
The second meeting was conducted on March 10
th
 2017. On the 
second meeting, the process of CAR was similar with the earlier meeting. 
The researcher reviewed about the organization of narrative text which 
has been taught in the previous session and conducted the classroom by 
using cooperative integrated reading and composition technique. It was 
not only teacher dominated the class, but also the students spoke out and 
shared their idea about the text.  
(1) Opening  
To arise students‟ religious character and motivation, the 
meeting was opened by praying together. The activity was continued 
by the researcher as the teacher greeted the students and checked the 
students‟ attendance. Besides the researcher reminded and checked 
the students‟ understanding about narrative text in the previous 
meeting.  
 
 
(2) Main Activity 
The researcher asked the students to sit down based on the group division 
in previous meeting. Students moved and gathered with their group. There 
were five groups; each group consisted of six students. The researcher gave 
a chance to each group fix their discussion result about fiveteen minutes. 
The researcher walked around the classroom to control the students‟ 
activity each group while discussion time was conducting. After the 
presentation session was started, each of group came forward to 
present their discussion result and other group could give question. 
To make students‟ concern toward other group presentation, the 
researcher prepared some question related with the text was 
discussed in the end of meeting, student who answer the question 
could go home earlier than the other. Then,  students who activeness 
in asking question and answering question, the researcher also 
prepared a special present. 
(3) Closing 
At the end of second meeting the researcher asked the students whether 
they had difficulties or not and summed up the material of that day‟s lesson 
together with the students to review the students‟ understanding of the text. 
When the researcher found that the students had understood the lesson, the 
researcher closed the meeting. Before the researcher said goodbye, she 
reminded the students that in the next meeting there would be a test. After 
that, they prayed together 
 
 
c) Third meeting 
(1) Opening 
The third meeting was conducted on Wednesday, March 15
th
 2017. To arise 
students‟ religious character and motivation, the meeting was opened by 
praying together .Beginning the lesson, the researcher as the teacher greeted 
the students and checked the students‟ attendance. The researcher gave time 
to students prepare by learning the previous material before post test 1 was 
done. 
(2) Main Activity 
The activity was continued to post test I to know students‟ 
reading comprehension. All of the students seemed ready because 
the researcher has said it before. After the researcher shared the text, 
they were given the questions and answer sheet, they were asked to 
do individually. The questions consist of twenty questions, and it 
was multiple choice questions. At the end of the time, the students 
were asked to submit their answer.  
From the tabel, it showed that the student score of post test 1 
better than the score of pre test. The result of first post test could be 
reported as follow: 
Table 4.2 Students’ Post Test I Score 
NO NAME 
Students‟ 
Post- Test 1 
Score 
1 AAN SANTI DEVI YANA 60 
2 ADIRA IRAWATI 65 
3 AGUNG DWI SAPUTRA 50 
4 ALFIRDA AMALIA WIDIASTUTI 65 
5 ALFIYAN FEBRIANSYAH 75 
NO NAME 
Students‟ 
Post- Test 1 
Score 
6 ANGGA AJI WIBOWO 75 
7 ANGGI ISTURIANA PRASTIAWATI 75 
8 DIAN WAHYU RISTIANTO 60 
9 DIMAS YOGA PRATAMA 55 
10 DWI WIJANARKO 75 
11 ELMA DWI SAPUTRO 70 
12 EMA YULIANA SAPUTRO 80 
13 FARRIZA MUHAMMAD FAID DIYANDI 55 
14 FEBRIYAN WAYAN JATMIKO 70 
15 GALANG RAHMADICHSANI 50 
16 GALANG RAMADHAN 75 
17 INTAN KURNIAWATI 60 
18 ISMAIL WAHYU SAPUTRA 60 
19 JUNITA ANGGRAINI 75 
20 LENI KARLINA 50 
21 MUHAMMAD EDWARYANTO 80 
22 MUHAMMAD RIZKY ASTAMSYAH 60 
23 MUHAMMAD RIZQI 65 
24 MUKLIS RIFAI 65 
25 NOVIA ROMANDANI 70 
26 NOVIA SILVY MAHARANI 75 
27 OKI DWI SAPUTRA 75 
28 RIZKI WAHYU ROMADHON 75 
29 SENO DANURI 70 
30 SISKA AYU NATASYA 60 
31 TABAH AJI SYAHPUTRO 70 
32 WAHID ADI SAPUTRA 70 
33 WAHYU ADI PAMUNGKAS 75 
34 WULAN PUTRI SETYANINGSIH 70 
35 YULI ANDINI 70 
36 YULIA INDAH SEKARSARI 55 
SUM  2405 
MEAN SCORE  66,80 
 
From the tabel, it showed  that the students‟ reading comprehension 
improved. The mean score of post test I was 66,80. Meanwhile the score of 
pre-test 56,08. There were 20 students who got score pass the passing grade, 
70. It means that there were 16 students who got score under the passing 
grade. It was better than pre test who all of students got score under passing 
grade The highest score in post-test I was 80, and the lowest score was 50.  
(3) Closing 
The class was closed by evaluated and reviewed the teaching 
and learning process. The students got an announcement that next 
meeting they would still learn about narrative text, so they were 
asked to prepare and study hard at home. After that, they prayed 
together. 
3) Observing   
The result of the action done in the cycle I, the researcher used some 
tecnique to observe it: test, interview, and observation. The researcher 
conducted the post-test I at the end of the cycle I in order to measure how far 
the improvement the students was made. The improvement of students‟ 
achievement could be seen from the mean score of test. Here the detail results 
of the students‟ score in pre test compared with post test I. 
Table 4.3 Students‟ Pre Test and Post Test I Score 
NO NAME 
Students‟ 
Pre Test 
Score 
Students‟ 
Post- 
Test 1 
Score 
Improve
ment 
Achievement 
1 AAN SANTI  50 60 10 Improve 
2 ADIRA IRAWATI 60 65 5 Improve 
3 AGUNG DWI  45 50 5 Improve 
4 ALFIRDA AMALIA  60 65 5 Improve 
5 ALFIYAN FEBRIANSYAH 65 75 10 Improve 
6 ANGGA AJI WIBOWO 60 75 15 Improve 
7 ANGGI ISTURIANA  65 75 10 Improve 
8 DIAN WAHYU  60 60 - Failed 
9 DIMAS YOGA  55 55 - Failed 
NO NAME 
Students‟ 
Pre Test 
Score 
Students‟ 
Post- 
Test 1 
Score 
Improve
ment 
Achievement 
10 DWI WIJANARKO 60 75 15 Improve 
11 ELMA DWI SAPUTRO 60 70 10 Improve 
12 EMA YULIANA SAPUTRO 65 80 15 Improve 
13 FARRIZA  35 55 20 Improve 
14 FEBRIYAN  60 70 10 Improve 
15 GALANG RAHMADICHSANI 30 50 20 Improve 
16 GALANG RAMADHAN 60 75 15 Improve 
17 INTAN KURNIAWATI 50 60 10 Improve 
18 ISMAIL WAHYU  40 60 20 Improve 
19 JUNITA ANGGRAINI 65 75 10 Improve 
20 LENI KARLINA 50 50 - Failed 
21 MUHAMMAD EDWARYANTO 65 80 15 Improve 
22 MUHAMMAD RIZKY  40 60 20 Improve 
23 MUHAMMAD RIZQI 55 65 10 Improve 
24 MUKLIS RIFAI 50 65 15 Improve 
25 NOVIA ROMANDANI 65 70 5 Improve 
26 NOVIA SILVY MAHARANI 60 75 15 Improve 
27 OKI DWI SAPUTRA 60 75 15 Improve 
28 RIZKI WAHYU ROMADHON 65 75 10 Improve 
29 SENO DANURI 65 70 5 Improve 
30 SISKA AYU NATASYA 45 60 15 Improve 
31 TABAH AJI SYAHPUTRO 60 70 10 Improve 
32 WAHID ADI SAPUTRA 55 70 15 Improve 
33 WAHYU ADI PAMUNGKAS 60 75 15 Improve 
34 WULAN PUTRI  60 70 10 Improve 
35 YULI ANDINI 65 70 5 Improve 
36 YULIA INDAH  55 55 - Failed 
SUM  2019 2405   
MEAN SCORE  56,08 66,08   
 
The result of pre- test score and post test score above showed that 
there was improvement happening in class VIII E. The improvement could be 
seen from the mean score in pre test compared with post test I , the mean 
score improve from 56,08 became 66,80. The improvement was 10,72. 
However there were 4 students who still failed because got the lower score 
than the previous test. There were 32 students has got improvement however 
12 students still got score under passing grade. 
 The researcher also interviewed the students. The interview was 
given with the aim to know how far the action influenced students‟ behavior. 
The next was observation. It was during the teaching and learning process and 
the data was poured in the fieldnotes.  
Three meetings was conducted in the first cycle. All of events 
happened in the class were observed to get a clear picture of the action in the 
first cycle.  
a) The first meeting  
The first meeting of the implementation, no one student was 
absent. Firsly, the students still felt shy to express their opinion. There 
were some students who were still passive; they did not give their 
opinion or their comment because they were still unconfident to speak in 
English. However the researcher tried to make the class atmosphere 
joyful by giving joke. After the teaching learning process ran well, the 
students could participate actively in the teaching and learning process. 
The students were familiar with narrative text however they 
confused to identify the characteristic of narrative text and understood the 
detail information, so the researcher explained it with the text as an 
example with the title “The Rats and The Elephants”. After got the 
explanation, the students could understand what narrative text is and 
mention the the main idea, generic structure, the purpose of the text, the 
detail information of the text, and verb 2 as the characteristic language 
feature of narrative text. 
To confirm the students understanding, in this meeting, the 
researcher divided the students into five groups in doing the worksheet. 
There were five groups of six. The researcher gave a text as discussion 
material. The title was “The Legend of Toba Lake”.   
In general, the teaching and learning process ran well. The class 
was alive and the students enjoyed joining the class.  
b) Second meeting 
The second meeting of the action research, the students were active and 
enthusiastic in doing discussion the shared text previous meeting. The 
representative of each group came forward to explain the discussion result. 
However, because of there was just one text discussed, so the average result 
of discussing among the group was same. The other impact was minim 
feedback from other group.  
c) Third meeting  
In this meeting, post test I was conducted. The students do the test 
individually, but there were some students who cheating their friends. The 
researcher has to monitor it, but in general they did the test by themselves 
and discipline. 
4) Reflecting  
Based on the observation, the researcher and the collaborator had the 
reflection on positive result and weaknesses. There was as follows: 
 
a) Positive Result 
(1) There was any improvement in the students‟ achievement after 
applying CIRC. It was showed by the mean score of pre test 56,08 
became 66,80. The students‟ achievement increases 10,72 points. From 
the result of pre test and post test I, it could be concluded that the use of 
CIRC could improve students‟ achievement in reading comprehension. 
(2) In discussion, the students became more active to share their opinion 
to another. The implementation of CIRC technique helped the low 
intelligence students. The students who did not talk much had been 
helped by member of their group were active to speak. 
(3) CIRC give positive effect for students‟ behavior. The students were 
being discipline. Each group must report their result of discussion in 
the end of discussion session. The students were also more confident to 
speak out in front of the class. For the leader of the group, they had 
higher responsibility to make their members comprehend about what 
were being discussed. 
(4) By implementing CIRC technique, the students were helped to find the 
main idea, generic structure, the purpose of the text, the detail 
information of the text, and verb 2 as the characteristic language feature 
of narrative text. Although they still have difficulties got the 
information in a discourse, they seemed enjoying following the group 
discussion. It made the class situation became more alive.  
 
b) Weakness 
Based on the result of observation, CIRC were appropriate for the students‟ 
reading comprehension, but there were some problems which were found 
by the researcher. 
(1) There were still many students who could not reach the passing grade. 
Some of students also still could not understand, because they had 
difficulty to find the main idea, generic structure, the purpose of the 
text, the detail information of the text, and verb 2 as the characteristic 
language feature of narrative text. 
(2) The students often waste the time discussion. When the students were 
doing the task-group, they became very noisy so that the researcher has 
to remind them to minimize their voice. Moreover, some group 
members often discuss which were not related to the material so that 
their task group could not complete on time. 
(3) There were some students who still kept calm and did not give their 
opinion in discussion. They were some students who still afraid to 
deliver their idea. 
(4) Because of got same text in discussing, some students did improper 
activity like cheating their friends‟ work 
After the researcher found out the positive and weaknesses on cycle I, the 
researcher decided to continue the next cycle. The cycle 2 focused on making 
students able to find the main idea, generic structure, the purpose of the text, and 
the detail information of the text. The researcher gave various texts to minimize 
cheating each group in discussion, so every group got different text. In the second 
cycle, the students were expected to overcome the weaknesses in the first cycle. 
b. Cycle II 
There were three meetings in this cycle, first and second meetings for 
giving the treatment and the next meeting for giving the post test II. The first 
meeting was carried out on March 08
st
 
 
2017, the second meeting was held on 
March 10
th
 2017 and the third meeting was done on March 15
th
 2017.  
1) Planning 
Based on the result of the first cycle, the researcher realized that there 
were improvements of the students‟ reading comprehension, but the 
researcher still found a problem faced by students. Some students had 
difficulty to find the main idea, generic structure, the purpose of the text, the 
detail information of the text, and verb 2 as the characteristic language feature 
of narrative text. Besides, some students did improper activity like cheating 
their friends‟ work and they were not compact in the working group. Dealing 
with those problems in the first cycle, the researcher revised plans were: (a) 
the researcher should improve the students‟ ability in identifying  the main 
idea, generic structure, the purpose of the text, the detail information of the 
text, and verb 2 as the characteristic language feature of narrative text by 
doing exercises about it,(b) the researcher would give various text each group 
so every group got different text, and (3) the researcher would give more 
control to the students‟ activities to do the exercises in order to make students 
did not copy their friends‟ work. 
 
2) Acting  
The implementation of the action was based on sequences of teaching 
and learning activity stated in the lesson plan. There were three meetings in 
the second cycle. The implementation of each cycle was as follows:  
(a) First meeting  
(1) Opening  
The first meeting of cycle II was conducted on Wednesday, 
March  08
st
 2017. To arise students‟ religious character and 
motivation, the meeting was opened by praying together. The 
researcher opened the class by greeting and checking students‟ 
attendance. Before the researcher started the lesson, the researcher 
asked again about the material in the last meeting. It was done in 
order to check students‟ understanding about the materials they have 
learnt; it included its the main idea, generic structure, the purpose of 
the text, the detail information of the text, and verb 2 as the 
characteristic language feature of narrative text. Most of them were 
still remembered it.  
(2) Main activity  
Firstly, the researcher led the students about today‟s material. The 
researcher said, “ Hari ini kita akan membuat 5 grup belajar lagi dan 
mengupas 5 teks narrative. Jadi setiap grup akan medapat teks yang 
berbeda-beda”. The researcher divided the students into five groups. The 
group was different from the discussion session last meeting. The 
researcher prepared six narrative texts and determined which text was got 
each group by game. The researcher prepared some questions. The 
researcher said every group could determine which text they choose if they 
answered the researcher question fastly. The game was called “ Siapa 
Cepat Dia Dapat”. After every group got the text, the students were 
asked to find the main idea, generic structure, the purpose of the text, 
the detail information of the text, and verb 2 as the characteristic 
language feature of narrative text. The students also had to 
comprehend the contain of the text, what the text told about. The 
researcher was monitoring while discussion session. The students 
had no difficulty to identify the main idea, generic structure, the 
purpose of the text, the detail information of the text, and verb 2 as 
the characteristic language feature of narrative text. The problem was 
the students had difficulty in constructing word liked what they 
meant. Therefore, the researcher helped the student to make good 
sentences. In the last session, each group came forward to present 
their discussion result and other group can give question. The 
representative of group had to be different students from the previous 
presentation. In the end of the presentation, the researcher instructed 
students to give applause as the reward to the group. In this meeting, 
there were two groups presented their discussion result. First group 
got text with the title “The Monkey and The Crocodile” and the 
second group got text with the title ”The Legend Toba Lake”.  
 
 
(3) Closing  
The researcher reviewed the material in the cycle I and cycle 
II. She reviewed the discussion result from two group who had 
presented. The researcher explained again how to identify the main 
idea, generic structure, the purpose of the text, the detail information 
of the text, and verb 2 as the characteristic language feature of 
narrative text. The researcher hoped the presentation later better than 
before. The researcher also asked students whether they had any 
questions or not. There was still no question. When the researcher 
asked what they felt, they said that the lesson was interesting. They 
researcher closed the lesson by saying good bye. After that, they 
prayed together. 
b) Second meeting  
The second meeting was conducted on March 10
th
 2017. On the second 
meeting, the process of CAR was similar with the earlier meeting. The 
researcher reviewed about the organization of narrative text which has been 
taught in the previous session and conducted the classroom by using 
cooperative integrated reading and composition technique. It was not only 
teacher dominated the class, but also the students spoke out and shared their 
idea about the text.  
(1) Opening  
To arise students‟ religious character and motivation, the meeting 
was opened by praying together. The activity was continued by the 
researcher as the teacher greeted the students and checked the students‟ 
attendance. Besides the researcher reminded and checked the students‟ 
understanding about narrative text in the previous meeting.  
(2) Main Activity 
The researcher asked the students to sit down based on the group division 
in previous meeting. Students moved and gathered with their group. There were 
six groups; two groups had explained their discussion result in the previous 
meeting and three groups would explain their discussion result in this meeting. 
The representative of group three, four and five came forward to 
present their discussion result and other group can give question. The score 
was get from the students’ concern toward other group presentation, the 
students’ activeness in asking question, and the students’ activeness in 
answering question in group. The third group got the text with the title “Ali 
Baba”, the fourth group got the text with the title “The Legend of Pari 
Temple”, and the last group got the text with the title “The Farmer, The Son 
and The Donkey”. In the end of the presentation, the researcher instructed 
students to give applause as the reward to the group. 
 
 
(3) Closing 
At the end of second meeting the researcher asked the students whether they 
had difficulties or not and summed up the material of that day‟s lesson together 
with the students to review the students‟ understanding of the text. When the 
researcher found that the students had understood the lesson, the researcher 
closed the meeting. To refresh student‟s mind, the researcher give motivation 
video about reaching a dream. Before the researcher said goodbye, she 
reminded the students that in the next meeting there would be a test, the test 
was about five types text discussed in cycle 2. After that, they prayed together. 
c)  Third meeting  
The third  meeting was held on Wednesday, March 15
th 
2017. In 
this meeting, post-test II was conducted. This test was held to know the 
students‟ reading comprehension after implementation of CIRC in cycle 
II.   
(1) Opening  
To arise students‟ religious character and motivation, the 
meeting was opened by praying together. The activity was continued 
by informing the aims of post test II that would be given in that day. 
Before conducted the test, the materials in the previous meeting were 
discussed together. To get the great result, the students were given the 
role of the test.  
(2) Main activity  
The activity was continued to the post test II. The question 
and answer sheet  were distributed to the students. The question 
consisted of twenty multiple choice questions. Fifteen questions was 
to measure their understanding about the main idea, generic 
structure, the purpose of the text, the detail information of the text of 
narrative text and five question was to measure their understanding 
about verb 2 as the characteristic language feature of narrative text. 
The researcher monitored the students‟ activities while doing the 
test. The students seemed confident in doing the test. The class was 
quiet and the students do the test individually without cheating. At 
the end of the time, the students were asked to submit their answer. 
Table 4.4 Students’ Post Test II Score 
NO NAME 
Students‟ Post- Test 
II Score 
1 AAN SANTI  70 
2 ADIRA IRAWATI 80 
3 AGUNG DWI  70 
4 ALFIRDA AMALIA  70 
5 ALFIYAN FEBRIANSYAH 70 
6 ANGGA AJI WIBOWO 80 
7 ANGGI ISTURIANA  85 
8 DIAN WAHYU RISTIANTO 75 
9 DIMAS YOGA PRATAMA 75 
10 DWI WIJANARKO 70 
11 ELMA DWI SAPUTRO 90 
12 EMA YULIANA SAPUTRO 85 
13 FARRIZA MUHAMMAD FAID  65 
14 FEBRIYAN WAYAN JATMIKO 90 
15 GALANG RAHMADICHSANI 75 
16 GALANG RAMADHAN 75 
17 INTAN KURNIAWATI 70 
18 ISMAIL WAHYU SAPUTRA 75 
19 JUNITA ANGGRAINI 75 
20 LENI KARLINA 75 
21 MUHAMMAD EDWARYANTO 80 
22 MUHAMMAD RIZKY ASTAMSYAH 80 
23 MUHAMMAD RIZQI 70 
24 MUKLIS RIFAI 65 
25 NOVIA ROMANDANI 70 
26 NOVIA SILVY MAHARANI 60 
27 OKI DWI SAPUTRA 75 
28 RIZKI WAHYU ROMADHON 75 
29 SENO DANURI 75 
30 SISKA AYU NATASYA 75 
31 TABAH AJI SYAHPUTRO 70 
32 WAHID ADI SAPUTRA 85 
33 WAHYU ADI PAMUNGKAS 90 
34 WULAN PUTRI SETYANINGSIH 70 
NO NAME 
Students‟ Post- Test 
II Score 
35 YULI ANDINI 90 
36 YULIA INDAH SEKARSARI 70 
SUM  2720 
MEAN SCORE  75,55 
 
From the tabel, it showed  that the students‟ reading 
comprehension improved. The mean score of post test II was 75,55. 
Meanwhile the score of post-test I was 65,80. There were 34 students who 
got score pass the passing grade, 70. It means that there were 2 students 
who got score under the passing grade. It was better than post test I who 12 
students got score under passing grade The highest score in post-test I was 
80, and the lowest score was 50.  
(3) Closing  
It was the last meeting. After they finished their work, they 
had to submit it. the researcher said the farewell words. All of the 
students felt sad. 
3) Observing  
The researcher with the collaborator did observation in the cycle II. In 
the second cycle, three meetings were conducted. The researcher and the 
collaborator observed all of events happened in the class of each meeting in 
cycle two. The result of the action done in the cycle II, the researcher used 
some tecnique to observe it: test, interview, and observation. The researcher 
conducted the post-test II at the end of the cycle II in order to measure how 
far the improvement the students was made. The improvement of students‟ 
achievement could be seen from the mean score of test. Here the detail results 
of the students‟ score in pre test compared with post test I and post test II. 
Table 4.5 Students’ Pre Test, Post Test I and Post Test II Score 
NO NAME 
Students‟ 
Pre Test 
Score 
Students‟ 
Post- Test 
1 Score 
Students‟ 
Post- Test 
II Score 
Students‟ 
Achievement 
1 AAN SANTI DEVI YANA 50 60 70 Improve 
2 ADIRA IRAWATI 60 65 80 Improve 
3 AGUNG DWI SAPUTRA 45 50 70 Improve 
4 ALFIRDA AMALIA  60 65 70 Improve 
5 ALFIYAN FEBRIANSYAH 65 75 70 Failed 
6 ANGGA AJI WIBOWO 60 75 80 Improve 
7 ANGGI ISTURIANA  65 75 85 Improve 
8 DIAN WAHYU RISTIANTO 60 60 75 Improve 
9 DIMAS YOGA PRATAMA 55 55 75 Improve 
10 DWI WIJANARKO 60 75 70 Failed 
11 ELMA DWI SAPUTRO 60 70 90 Improve 
12 EMA YULIANA SAPUTRO 65 80 85 Improve 
13 FARRIZA MUHAMMAD  35 55 65 Failed 
14 FEBRIYAN WAYAN  60 70 90 Improve 
15 GALANG RAHMADICHSANI 30 50 75 Improve 
16 GALANG RAMADHAN 60 75 75 - 
17 INTAN KURNIAWATI 50 60 70 Improve 
18 ISMAIL WAHYU SAPUTRA 40 60 75 Improve 
19 JUNITA ANGGRAINI 65 75 75 - 
20 LENI KARLINA 50 50 75 Improve 
21 MUHAMMAD EDWARYANTO 65 80 80 - 
22 MUHAMMAD RIZKY  40 60 80 Improve 
23 MUHAMMAD RIZQI 55 65 70 Improve 
24 MUKLIS RIFAI 50 65 65 - 
25 NOVIA ROMANDANI 65 70 70 - 
26 NOVIA SILVY MAHARANI 60 75 60 Failed 
27 OKI DWI SAPUTRA 60 75 75 - 
28 RIZKI WAHYU ROMADHON 65 75 75 - 
29 SENO DANURI 65 70 75 Improve 
30 SISKA AYU NATASYA 45 60 75 Improve 
31 TABAH AJI SYAHPUTRO 60 70 70 - 
32 WAHID ADI SAPUTRA 55 70 85 Improve 
33 WAHYU ADI PAMUNGKAS 60 75 90 Improve 
34 WULAN PUTRI  60 70 70 - 
35 YULI ANDINI 65 70 90 Improve 
36 YULIA INDAH SEKARSARI 55 55 70 Improve 
SUM  2019 2405 2720  
MEAN SCORE  56,08 66,80 75,55  
The result of pre- test score, post- test I and post- test II score above 
showed that there was improvement happening in class VIII E. The 
improvement could be seen from the mean score in pre test compared with 
post test I and post test II , the mean score improve from 56,08 to 66,80 and 
became 75,55 . Almost all of students could pass the passing grade. There 
were four students were failed to got the better score than post test I. However 
from the four student, two student‟s score had passed the passing grade. 
The researcher also interviewed the students. The interview was given 
with the aim to know how far the action influenced students‟ behavior. The 
next was observation. It was during the teaching and learning process and the 
data was poured in the fieldnotes. Three meetings was conducted in the 
second cycle.  
a) First meeting  
In the first meeting, the students were very active and enthusiastic in 
doing the activities. The researcher explained the discussion result and how to 
identify the main idea, generic structure, the purpose of the text, the detail 
information of the text, and verb 2 as the characteristic language feature of 
narrative text  briefly to make students remember the cycle I meetings. The 
discussion session was done well. The other group also active gave various 
opinions and answers. The students were familiar with the narrative text and 
how to understand the contain of text also characteristic of texts‟ narrative, so 
they could explain what narrative text easily. In this meeting, the researcher 
divided the students in group of five in discussing text and doing worksheet. 
Different with the cycle I, because of there was five texts to discuss, the 
researcher prepared some questions related with narrative text. Group who 
answered the researchers‟ question as fast as possible, they could take which 
text they wanted to discuss. The five texts were “The Monkey and The 
Crocodile”, “The Legend of Toba Lake”, “Ali Baba”, “The Legend of Pari 
Temple”, and “The Farmer, The Son and The Donkey”. The students worked in 
group compactly. They actively involved in discussing the text with the group. 
The researcher gave more control to the students who did improper activities in 
the class. In general, the teaching and learning process in cycle II ran better than 
cycle I. The class was more controlled and students enjoyed joining the class. It 
can be seen that most of the students paid attention to the researchers‟ 
explanation, doing the assignment and did not make noise in the teaching and 
learning process. 
In this meeting, two groups present the discussion result. To 
improve the braveness of students in presentation, the researcher said that 
the first group who came forward to present their material would get a 
present from the researcher. 
b) Second meeting 
In this meeting discussion session was continued. Two groups had 
presented their discussion result in the last meeting, therefor in this 
meeting three other groups had to present their discussion result. 
c) Third meeting  
This is the last meeting and the meeting was to conduct post test II. 
The students did the test individually, but there were some students cheat 
their friends. The researcher had to monitor it, but in general they did the 
test by themselves and disciplines. After they finished their work, the 
researcher said the farewell words. All of the students felt sad.  
4) Reflecting  
In this reflection, the result of observation and interview would be 
explained. Based on the observation above, there were several findings that 
became the positive results of the second cycle. The positive reflections of the 
cycle II could be explained as follows:  
(a) Improvement of students‟ reading comprehension  
After analyzing the observation result and the test result in the 
second cycle, the researcher evaluated the teaching and learning process. 
She found the students‟ progress in reading comprehension. The 
improvement of students‟ achievement could be seen from the mean 
score of test. The result of all test showed that the students‟ mean score is 
increased. The mean score of pre test was 56,08, while the mean score of 
post test I was 66,80 and the mean of score post test II was 75,55. So 
there was improvement of students‟ achievement.  
After conducting the cycle II, the researcher conducted the post 
interview to some students at the second grade of MTsN 01 Gemolong. 
She picked eight students and interviewed them. The students said that 
CIRC  helped them to solve almost of their problems in reading with 
their group. CIRC also help them did cooperatively each other in a team. 
They also said that CIRC increased their confident to share idea. From 
the interview, the teacher said CIRC that used by the researcher is a good 
technique that helped students solved their problems in reading 
comprehension.  
(b) Improvement of class situations  
The improvements are not only of the students‟ reading 
comprehension but also the students‟ attitudes and classroom situation. In 
the end of the cycle I, there were some problems which were still found. 
The problems were solved in cycle II when the researcher gave more 
control to the students‟ activity in order to make the students did not copy 
their friends‟ work. They were also interested and motivated to join and 
get involved in teaching learning process. When the teacher asked them to 
discuss in group, they did the task cooperatively with their group. 
 
B. Discussions  
In this part, some findings were presented such as the discussion of the research 
implementation and the English class situation when CIRC technique is implemented in 
teaching reading comprehension.  
1. The implementation of CIRC to improve the students‟ reading comprehension  
Teaching reading through CIRC  technique made the students easier to 
understand the content of the text. They became more active in teaching learning 
process. They showed their contribution in discussion and participated well in teaching 
learning process by giving some opinions and asking some informations they did not 
know. They enjoyed joining the class. It can be proved by seeing the result of 
observation checklist that has been observed by the observer. The observer observed 
the class situations for six categories such as: students‟ ability in understanding 
narrative text and identifying communicative purpose of the text, students‟ 
participation during the teaching and learning process by giving some opinions and 
asking some informations they did not know, students‟ interest and motivation during 
the teaching and learning process, students‟ enjoyment in learning process, students‟ 
seriousness in understanding the materials, students‟ activities in focusing attentions to 
the teachers‟ explanation. The result of the observation sheet also showed that there 
were improvements from the preliminary study, the post-test I, until the post test II. 
When the researcher conducted preliminary study, the students did not active like 
when the researcher gave CIRC, some of them made conversation with their friends. 
While the cycle I, the class condition showed 63,33%, and the class condition from the 
cycle II improved 76,67%.  
Based on the interview with the teacher and the students also, it can be 
summarized that CIRC helped the students to solve almost of their problems in reading 
comprehension. Then from interview with the teacher, the teacher said CIRC that used 
by the researcher is a good technique that helped students solved their problems in 
reading comprehension. It can make students more interested in reading text  and 
make students with pictures and colors than only a linear notes. When, they were 
interested and make a reading as a joyful learning, the class condition will be enjoyful.    
2. Cooperative Integrated Reading and Composition improves students‟ reading comprehension 
There were significant improvements of students‟ reading comprehension after 
conducting the research and analyzing the data from observation and students‟ score of 
pre test and post test. The first improvement can be seen by comparing pre test and 
post test mean score. The mean of pre test 56,08. It means that the students‟ reading 
comprehension was still low. CIRC was implemented to the students‟ reading 
comprehension. Based on the students‟ score in pre test until post test, it could be 
compared the students‟ mean score from every test. The comparison was:  
Table 4.6 : The Mean Score of The Test  
 Pre-test Post-test I Post-test II 
Sum  2019 2405 2720 
The number of students  36 36 36 
Mean  56,08 66,80 75,55 
 
The result of pre test score and post test 1score above showed that there were 
improvements happening in the class VIII E MTsN 01 Gemolong. The improvement 
could be seen from the mean score in pre test and post test I, the mean score improved 
from 56,08 became 66,80.  
The score of students increased after doing the second cycle. The 
improvements were showed from the mean score in pre test  and post test Icompared 
with post test II, the mean score improved from 56,08 to 66,80 and became 75,55. 
Most of the students got good improvements. Totally, most of the students‟ score from 
pre test, post test I and post test II had improvement. 
 
 
 
 
 
 
 
 
 
CHAPTER V  
CONCLUSION, IMPLICATION AND SUGGESTION  
 
The implementation of Cooperative Integrated Reading and Composition (CIRC) as 
technique brings some effects as mentioned in the previous chapter, especially in relation with 
reading comprehension. the last chapter presents about the conclusion, implementation and 
suggestion of the action research at the eight grade students of MTsN 01 Gemolong in the 
academic year of 2016/2017.  
A. Conclusion  
Some conclusion can be drawn based on the result of the research findings. First, 
the result of this action research shows that CIRC improves the students‟ reading 
comprehension. it is shown from the increase of mean scores of pre-test and post-tests, 
compared to the mean score of pre-test which is 56,08, the mean score of post-test 1 
increased up to 66,80. Then, the mean score of post-test 2 increased up to 75,55.  
Using CIRC, the students were able to improve their reading comprehension. they 
could easily identify the main idea of each paragraph, the generic structure, the purpose of 
the text, the detail information of the text and verb 2 or to be was/were as the characteristic 
language feature of narrative text. Secondly, the use of CIRC improves the English class 
situation especially in reading class, the result of the observation sheet also showed that 
there were improvements from the preliminary study, the post-test I, until the post test II. 
The students‟ attittude toward English lesson especially in reading class got better. The 
students were interested in active participation and taking part in the lesson. They got 
actively in teaching learning process. Most of them were brave to share their opinions. 
They were also brave to answer the researcher question and ask the difficulties that they 
found. They were very enthusiastic in following the teaching and learning process. Their 
motivation in reading also got better. CIRC, as a new and interesting technique in reading 
class, helped them to have the higher motivation and activeness in joining the reading 
class.  
 
B. Implication  
Teaching reading in Junior High School, it is important to use any techniques which attract 
the students‟ attention and interest. The use of appropriate technique in conveying the materials 
during the teaching and learning process will increase the students‟ motivation and the students‟ 
interest in following the lesson. It can also help them receive and understand the more materials.  
The use of CIRC in teaching reading proves an effective way to improve the students‟ 
reading comprehension. The research result shows that there are some improvements in the 
students‟ reading comprehension and motivation after the implementation of the research. The use 
of CIRC technique makes the students easier to understand the content of the text. Furthermore, the 
class situation also improves. The students become more active in learning reading. They enjoy in 
joining the lesson. They are more interested, enthusiastic, and active during the teaching and 
learning process.  
Therefore, it implies that CIRC can be used as one of alternative technique that is effective 
in teaching learning English especially in reading to the eight grade students of Junior High School. 
 
C. Suggestion  
Based on the conclusion and implication above, there are some suggestion related 
to the teaching reading as follow:  
1. For the Teachers  
Reading class commonly seems not so interesting for the students. The teacher should 
use interesting technique in teaching and learning process. CIRC is one of interesting 
technique that can be used in teaching reading because it contains cooperative, confident self 
and responsible lesson. Teacher also should create a good atmosphere in teaching-learning in 
order to make students motivated to learn and interested during the teaching-learning process.  
2. For the Students  
Students should motivate themselves to learn English. They should follow all the 
activities in teaching and learning process in group or individually. Students must keep their 
attitude during the teaching and learning process. Every discussion group should show their 
compactness. The students should be brave to share their idea with their member group. 
Students should not be afraid of making mistakes and keeping on trying in doing the task. 
They must aware that cheating is a bad attitude. 
3. For Other Researcher  
This study discusses the use of CIRC as a technique to improve the students‟ reading 
comprehension in Junior High School. It is expected that the result of this study can be used as 
an additional reference in conducting classroom action research for reading comprehension 
and other skills. The result of this study also can be used as starting point for further research 
conducted in the future in order to create a better teaching and learning process.   
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APPENDICES 
 
 
 
 
RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
 
Sekolah   : MTs N 01 Gemolong 
Mata Pelajaran  : Bahasa Inggris 
Kelas / Semester  : VIII D / Genap 
Waktu  : 2x40 menit (2 pertemuan) 
Jenis Teks   : Narrative text 
Aspek / Skill  : Reading (Membaca) 
 
I. Standar kompetensi : 
1.  Memahami makna dalam essay pendek sederhana berbentuk narrative teks untuk 
interaksi dengan lingkungan sekitar. 
II. Kompetensi Dasar : 
1.1  Membaca nyaring bermakna teks essay pendek sederhana berbentuk narrative teks 
dengan ucapan, tekanan, dan intonasi yang berterima yang berkaitan dengan lingkungan 
sekitar. 
III. Indikator : 
1.1.1  Mengidentifikasi berbagai informasi/ makna yang terdapat dalam teks berbentuk 
narrative. 
1.1.2  Mengidentifikasi fungsi soal teks narrative. 
1.1.3   Mengidentifikasi tujuan komunikatif dalam teks narrative.. 
IV. Tujuan Pembelajaran 
Pada akhir pembelajaran siswa dapat: 
1.1.1.1 Mengungkapkan makna dalam teks narrative dalam kehidupan sehari- hari. 
1.1.1.2 Merespon makna dan arti dari teks narrative. 
1.1.1.3 Menemukan dan mengerti kosa kata baru. 
 
 
 
V. Materi Pembelajaran : 
1)  Narrative Text is a text focusing specific participants, and social function is to tell 
stories or past events and entertain the readers. 
2) Social Function narrative text is to entertaining or informing reader. 
3) Generic Structure of Narrtive text 
a.   Orientation : introducing the participants and informing the time and places. 
b.   Complication : describing the rising crises which the participants have to do with. 
c.   Resolution : showing the way of participant to solve the crises, better or worse. Or 
solution to the problems 
Tujuan teks narrative. 
The purpose of the text is to entertain or amuse readers or listeners about the story. 
 
    4)   Jenis-jenis teks narrative. 
There are many kinds of Narrative Text: 
Ø  Legend 
Ex: Malin Kundang, The legend of Tangkuban Perahu, and The story of Toba Lake. 
Ø  Fable 
Ex: The smartest Parrot and The story of Monkey and Crocodile. 
Ø  Fairy Tale 
Ex: Cinderella, Snow White, The story of Rapunzel and Painting the Wall. 
 
5) Language Features 
.      a. Description of character and Places by using: 
- Adjective to describe Noun, Ex: Happy   
- Similes to compare one thing with another, by using Like or as . . . . . as. 
b. Time Words 
            - One upon a time 
 - Long time ago 
- Then 
- Last week 
- A long long time ago 
c. Verbs: indicating action in the story. By using Simple Past Tense. 
S + V2+O 
Ex: - She went to the shop and bought a can of paint. 
             -  She got an idea. 
6). Contoh : 
The Rats and The Elephants 
Once upon a time their lived a group of mice under a tree in peace. However, a group of 
elephants crossing the jungle unknowingly destroyed the homes of all the rats. Many of 
them were even crushed to death. 
Then taking of rats decided to approach the elephant's chief and request him to guide his 
herd through another route. On hearing the sad story, the elephant's king apologized and 
agreed to take another route. And so the lives of the rats were saved. 
One day elephant-hunters came to the jungle and trapped a group of elephants in huge 
nets. Then the elephant king suddenly remembered the king of the rats. He summoned on 
of the elephants of his herd, which had not been trapped, to go seek help from the king 
and told him about the trapped elephants. 
The rat's king immediately took his entire group of rats and they cut open the nets which 
had trapped the elephant's herd. The elephant herd was totally set free. They danced with 
joy and thank the rats. 
 
VI. Metode Pembelajaran 
Cooperative Integrated Reading and Composition (CIRC) 
VII. Langkah – Langkah Kegiatan: 
A. KegiatanAwal (5 menit) :   
1. Salam 
2. Berdoa 
3. Mengecek kehadiran siswa 
4. Menyebutkan topik yang akan dipelajari 
5. Menjelaskan tujuan pelajaran 
6. Menjelaskan manfaat pelajaran 
 
 
 
B. Kegiatan Inti (65 menit ) : 
Fase Kegiatan Guru Kegiatan Siswa 
Eksplorasi 1. Guru menjelaskan secara 
singkat tentang text narrative  
( the aim, generic structure 
and language features of 
narrative text) serta memberi 
satu contoh teks narrative 
lengkap dengan analisisnya. 
 
1. Siswa mendengar 
penjelasan guru. 
 
Elaborasi 1. Guru membentuk 5 
kelompok (tiap kelompok 4-5 
orang). 
2. Guru menyediakan teks 
narrative dengan judul “The 
Rats and The Elephants”. 
 
 
3. Guru memberi tiap kelompok 
satu teks narrative untuk 
menganalisanya berdasarkan 
the aim, generic structure 
,language features and detail 
information dari teks 
narrative yang mereka 
dapatkan.  
4. Setelah diskusi selesai, Guru 
meminta siswa untuk 
1. Berkumpul dengan teman 
satu kelompok. 
 
2. Setiap kelompok 
mendapatkan teks narrative 
dengan judul: “The Rats 
and The Elephants” 
 
3. Berdiskusi aktif dengan 
teman satu kelompok. 
 
 
 
 
 
 
4. Perwakilan setiap 
kelompok maju di depan 
mempresentasikan hasil 
diskusi kelompok mereka 
dengan perwakilan satu 
kelompok satu orang untuk 
maju ke depan. 
 
untuk mempresentasikan 
hasil diskusi. Kelompok 
lain mendengarkan 
seksama dan member 
tanggapan jika sesi tanya 
jawab dibuka. 
Konfirmasi 1. Memberikan penilaian 
(penilaian diambil 
berdasarkan keaktifan siswa 
dalam diskusi kelompok dan 
member tanggapan kepada 
kelompok lain saat sesi tanya 
jawab presentasi berlangsung. 
1. Siswa aktif bertanya dan 
memberi saran kepada 
kelompok lain yang maju 
ke depan. 
 
 
C. KegiatanAkhir (10 menit terakhir) : 
1. Merangkum pelajaran yang telah dipelajari (siswa dengan arahan guru) 
2. Melakukan refleksi pelajaran dengan pertanyaan seperti: 
a. Apa yang dirasakan setelah mendapatkan pelajaran ini?  
b. Apa yang dianggap baik dalam pelajaran ini? 
c. Apa yang dianggaplemah dalam pelajaran ini? 
3. Menyiapkan pelajaran yang akan datang (e.g. memberi PR) 
4. Salam penutup 
 
IX. Media/Sumber Belajar: 
 Google 
http://makalahtugasku.blogspot.co.id/2017/03/03-contoh-narrative-text-bahasa-
inggris.html 
 Laptop 
 Paket Buku : English in Focus for Grade VIII Junior High School (SMP/MTs)  
 X. Penilaian 
A. Jenis penilaian  :     Summative  
B. Teknik penilaian :      Objective 
C. Rubrik penilaian : Objective 
(setiap jawaban benar mendapat 
nilai 5) 
 
 
 
 
 
 
 
Mengetahui; 
Guru Pembimbing 
 
 
 
(Suryono, S. Pd ) 
 
 
 
 
 
 
 
 
 
 
 
 
 
Gemolong, 10 Maret 2017 
 
 
 
 
 
Praktikan 
 
 
 
(Hanifah Rahmawati) 
  
 
 
 
 
 
 
 
 
RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
 
Sekolah   : MTs N 01 Gemolong 
Mata Pelajaran  : Bahasa Inggris 
Kelas / Semester  : VIII D / Genap 
Waktu  : 2x40 menit (2 pertemuan) 
Jenis Teks   : Narrative text 
Aspek / Skill  : Reading (Membaca) 
 
I. Standar kompetensi : 
1.  Memahami makna dalam essay pendek sederhana berbentuk narrative teks untuk 
interaksi dengan lingkungan sekitar. 
II. Kompetensi Dasar : 
1.1  Membaca nyaring bermakna teks essay pendek sederhana berbentuk narrative teks 
dengan ucapan, tekanan, dan intonasi yang berterima yang berkaitan dengan lingkungan 
sekitar. 
III. Indikator : 
1.1.1  Mengidentifikasi berbagai informasi/ makna yang terdapat dalam teks berbentuk 
narrative. 
1.1.2  Mengidentifikasi fungsi soal teks narrative. 
1.1.3   Mengidentifikasi tujuan komunikatif dalam teks narrative.. 
IV. Tujuan Pembelajaran 
Pada akhir pembelajaran siswa dapat: 
1.1.1.1 Mengungkapkan makna dalam teks narrative dalam kehidupan sehari- hari. 
1.1.1.2 Merespon makna dan arti dari teks narrative. 
1.1.1.3 Menemukan dan mengerti kosa kata baru. 
 
 
 
V. Materi Pembelajaran : 
4)  Narrative Text is a text focusing specific participants, and social function is to tell 
stories or past events and entertain the readers. 
5) Social Function narrative text is to entertaining or informing reader. 
6) Generic Structure of Narrative text 
a.   Orientation : introducing the participants and informing the time and places. 
b.   Complication : describing the rising crises which the participants have to do with. 
c.   Resolution : showing the way of participant to solve the crises, better or worse. Or 
solution to the problems 
      4)   Jenis-jenis teks narrative. 
There are many kinds of Narrative Text: 
Ø  Legend 
Ex: Malin Kundang, The legend of Tangkuban Perahu, and The story of Toba Lake. 
Ø  Fable 
Ex: The smartest Parrot and The story of Monkey and Crocodile. 
Ø  Fairy Tale 
Ex: Cinderella, Snow White, The story of Rapunzel and Painting the Wall. 
 
5) Language Features 
.      a. Description of character and Places by using: 
- Adjective to describe Noun, Ex: Happy   
- Similes to compare one thing with another, by using Like or as . . . . . as. 
b. Time Words 
            - One upon a time 
 - Long time ago 
- Then 
- Last week 
- A long long time ago 
c. Verbs: indicating action in the story. By using Simple Past Tense. 
S + V2+O 
Ex: - She went to the shop and bought a can of paint. 
             -  She got an idea.
 
 
6). Contoh : 
The Monkey and The Crocodile 
One day a monkey wanted to cross a river. He saw a crocodile in the river, so he asked 
the crocodile to take him across the other side. The crocodile told the monkey to jump 
on its back. Then the crocodile swam down the river. 
Now, the crocodile was very hungry, so when it was in the middle of the river, it 
stopped and said to the monkey, ”Monkey, my father is very sick. He must eat the 
heart of the monkey. Then he will be strong again.” 
The monkey thought for a while. Then he told the crocodile to swim back to the river 
bank. 
“What‟s for?” asked the crocodile. 
“Because I didn‟t bring my heart with me,” said the monkey. “I left it under the tree, 
near some coconuts.” 
So, the crocodile turned around and swam back to the bank of the river. As soon as 
they reached the river bank, the monkey jumped off the crocodile‟s back and climbed 
up to the top of a tree. 
“Where is your heart?” asked the crocodile. 
“You are foolish,” the monkey said to the crocodile. “Now I am free and you have 
nothing.” 
The monkey told the crocodile not to try to fool him again. The crocodile swam away, 
hungry. 
VI. Metode Pembelajaran 
Cooperative Integrated Reading and Composition (CIRC) 
VII. Langkah – Langkah Kegiatan: 
D. KegiatanAwal (5 menit) :   
7. Salam 
8. Berdoa 
9. Mengecek kehadiran siswa 
10. Menyebutkan topik yang akan dipelajari 
11. Menjelaskan tujuan pelajaran 
12. Menjelaskan manfaat pelajaran 
 
 
 
 
 
E. Kegiatan Inti (65 menit ) : 
Fase Kegiatan Guru Kegiatan Siswa 
Eksplorasi 2. Guru menjelaskan secara 
singkat tentang text narrative  
( the aim, generic structure 
and language features of 
narrative text) serta memberi 
satu contoh teks narrative 
lengkap dengan analisisnya. 
 
2. Siswa mendengar 
penjelasan guru. 
 
Elaborasi 5. Guru membentuk 5 
kelompok (tiap kelompok 4-5 
orang). 
6. Guru menyediakan teks 
narrative dengan judul “The 
Rats and The Elephants”. 
 
 
7. Guru memberi tiap kelompok 
satu teks narrative untuk 
menganalisanya berdasarkan 
the aim, generic structure 
,language features and detail 
information dari teks 
narrative yang mereka 
dapatkan.  
8. Setelah diskusi selesai, Guru 
meminta siswa untuk 
5. Berkumpul dengan teman 
satu kelompok. 
 
6. Setiap kelompok 
mendapatkan teks narrative 
dengan judul: “The Rats 
and The Elephants” 
 
7. Berdiskusi aktif dengan 
teman satu kelompok. 
 
 
 
 
 
 
8. Perwakilan setiap 
kelompok maju di depan 
 
 
mempresentasikan hasil 
diskusi kelompok mereka 
dengan perwakilan satu 
kelompok satu orang untuk 
maju ke depan. 
 
untuk mempresentasikan 
hasil diskusi. Kelompok 
lain mendengarkan 
seksama dan member 
tanggapan jika sesi tanya 
jawab dibuka. 
Konfirmasi 2. Memberikan penilaian 
(penilaian diambil 
berdasarkan keaktifan siswa 
dalam diskusi kelompok dan 
member tanggapan kepada 
kelompok lain saat sesi tanya 
jawab presentasi berlangsung. 
2. Siswa aktif bertanya dan 
memberi saran kepada 
kelompok lain yang maju 
ke depan. 
 
 
F. KegiatanAkhir (10 menit terakhir) : 
5. Merangkum pelajaran yang telah dipelajari (siswa dengan arahan guru) 
6. Melakukan refleksi pelajaran dengan pertanyaan seperti: 
d. Apa yang dirasakan setelah mendapatkan pelajaran ini?  
e. Apa yang dianggap baik dalam pelajaran ini? 
f. Apa yang dianggaplemah dalam pelajaran ini? 
7. Menyiapkan pelajaran yang akan datang (e.g. memberi PR) 
8. Salam penutup 
 
VIII. Media/Sumber Belajar: 
 Google 
http://freeenglishcourse.info/8-contoh-narrative-text-pendek-bahasa-inggris/ 
http://makalahtugasku.blogspot.com/2017/03/03-contoh-narrative-text-bahasa-
inggris.html 
 Laptop 
 LCD 
 Paket Buku : English in Focus for Grade VIII Junior High School (SMP/MTs)  
 
 
 
IX. Penilaian 
D. Jenis penilaian  :     Summative  
E. Teknik penilaian :      Objective 
F. Rubrik penilaian : Objective 
(setiap jawaban benar mendapat 
nilai 5) 
 
 
 
 
 
 
Mengetahui; 
Guru Pembimbing 
 
 
 
(Suryono, S. Pd ) 
 
 
 
 
 
 
 
 
 
 
 
 
Gemolong, 18 Maret 2017 
 
 
 
 
 
Praktikan 
 
 
 
(Hanifah Rahmawati) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Material 
 
7)  Narrative Text is a text focusing specific participants, and social function is to 
tell stories or past events and entertain the readers. 
8) Social Function narrative text is to entertaining or informing reader. 
9) Generic Structure of Narrtive text 
a.   Orientation : introducing the participants and informing the time and places. 
b.   Complication : describing the rising crises which the participants have to do with. 
c.   Resolution : showing the way of participant to solve the crises, better or worse. Or 
solution to the problems 
Tujuan teks narrative. 
The purpose of the text is to entertain or amuse readers or listeners about the story. 
 
    4)   Jenis-jenis teks narrative. 
There are many kinds of Narrative Text: 
Ø  Legend 
Ex: Malin Kundang, The legend of Tangkuban Perahu, and The story of Toba Lake. 
Ø  Fable 
Ex: The smartest Parrot and The story of Monkey and Crocodile. 
Ø  Fairy Tale 
Ex: Cinderella, Snow White, The story of Rapunzel and Painting the Wall. 
 
6) Language Features 
.      a. Description of character and Places by using: 
- Adjective to describe Noun, Ex: Happy   
- Similes to compare one thing with another, by using Like or as . . . . . as. 
b. Time Words 
            - One upon a time 
 - Long time ago 
- Then 
 
 
- Last week 
- A long long time ago 
c. Verbs: indicating action in the story. By using Simple Past Tense. 
S + V2+O 
Ex: - She went to the shop and bought a can of paint. 
             -  She got an ide 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
INTERVIEW WITH THE ENGLISH TEACHER 
(BEFORE CAR) 
Wednesday,  February 15
th
 2017 
R : The Researcher  
T : The Teacher  
R : Bagaimana menurut Bapak tentang proses belajar mengajar mata pelajaran  Bahasa 
Inggris di kelas selama ini?  
T : Selama ini saya mengajar dengan stimulasi awal yang menyenangkan,   dengan 
memberikan motivasi terlebih dahulu agar mereka senang dan semangat dalam proses belajar 
mengajar. 
R : Buku apa yang di pakai dalam belajar Bahasa Inggris di MTsN ini Pak? 
T : Selama ini kebanyakan saya mengajar menggunakan LKS mbak, tapi ada    juga buku 
pendamping seperti paket English in Focus. 
R : Untuk standar nilai KKM Bahasa Inggris disini berapa ya Pak? 
T : KKM Bahasa Inggris disini 70 mbak.  
R : Kesulitan dalam mengajar Bahasa Inggris yang ibu sering alami apa Pak? 
T : Kesulitannya apa ya mbak, itu lho mbak mereka itu kalau belajar bahasa Inggris pasti 
ya tidak tau artinya, jadi mereka itu susah untk memahami suatu teks bacaan. Selain itu, 
mereka juga banyak yg pasif saat kegiatan belajar mengajar dan menjawab soal.  
R : Kalau untuk siswa kelas VIII sendiri bagaimana Pak?  
T : Kalau anak-anak kelas VIII ya ada yang cepat menangkap pelajaran tapi ada juga yang 
masih lambat mbak.  
R : Selama ini kesulitan siswa dalam pemahaman Reading Text apa Pak? 
T : Mereka itu terpaku pada kamus mbak, jadi setiap kata dalam bacaan itu  
mereka artikan satu persatu terlebih dahulu. Terkadang mereka salah dalam menyimpulkan 
maksud cerita itu mbak. Sehingga membuat mereka salah dalam menjawab soal-soalnya.  
R : Lalu bagaimana cara Bapak mengatasi masalah itu? 
T : Kalau teks bacaan biasanya mereka mencari arti kata di kamus mbak, saya membantu 
jika ada yang bertanya atau menemukan kesulitan dalam mengartikan. Untuk mengetes 
apakah mereka memahami isi cerita, saya meminta perwakilan satu siswa untuk menerangkan 
kembali isi cerita dengan Bahasa Indonesia. Dan biasanya saya memberi reward ke mereka 
 
 
dengan nilai tambahan untuk keaktifan. Namun jika tidak ada response biasanya saya 
memancing dengan mengartikan sebagian cerita terlebih dahulu, kemudian biasanya ada satu 
dua siswa yang mulai mau bicara dan mencoba menerangkan sesuai dengan pemahaman 
mereka. Lalu saya memberikan latihan soal sederhana dari teks tersebut untuk membuat 
mereka lebih memahami ceritanya.   
R : Selama ini dalam mengajar Reading Text Ibu memakai tehnik apa?  
T : Kalau selama ini saya pakainya CLT mbak, tapi terkadang kalau kondisi tidak 
memungkinkan untuk mengaplikasikan itu biasanya saya mencari alternative yang lain. Jadi 
ya di sesuaikan dengan kondisi kelas. 
R : Iya pak, Kalau pembelajaran reading comprehension dengan menggunakan teknik 
diskusi seperti CIRC sudah pernah dicoba belum Pak? 
T : Saya pernah mendengarnya mbak, tapi masih awam apa itu CIRC yang mbak maksud. 
Kalau boleh tau pengajarannya seperti apa mbak?  
R :  CIRC itu tehnik mengajar dengan diskusi buk, jadi nanti menerangkan materi terlebih 
dahulu seperti biasanya, setelah itu memberikan tugas kelompok pak. Untuk penilaiannya 
nanti tiap perwakilan kelompok akan maju ke depan dan menerangkan kembali hasil diskusi 
mereka, sementara siswa dari kelompok lain ikut mengomentari atau memberi masukan. 
Begitu pak singkatnya.  
T : Ouwh begitu ya mbak. Saya rasa bagus juga mbak, itu juga bisa melatih keberanian 
siswa untuk maju ke depan, jadi mereka bisa lebih aktif. Silahkan dicoba saja mbak kalau 
begitu. Siapa tau bisa mengatasi keterbatasan mereka dalam memahami teks, dan 
meningkatkan keaktifan serta kreativitas  mereka di kelas. 
R :  Iya pak. Sebelumya, terima kasih atas waktunya. 
 
 
 
 
 
 
 
 
 
 
 
FIELDNOTES 
 
Pre-research  
Date and time   : Tuesday, 14
th
 February 2017 
Object   : VIII E MTsN 01 Gemolong 
English teacher  : Suryono, S.Pd. 
Researcher   : Hanifah Rahmawati 
 Class VIII E is located in the first floor, near class VIII D. The class has 36 students, 
with 22 females and 14 males.  The class is quite clean. The school equipments are 
whiteboard, board marker, eraser, students‟ attendace, teacher journal, students‟ picket 
schedule, students‟ structure organization, perspective and ideological role, presidents‟ 
photos, pictures, set of rules, lesson schedule, watch, and handicraft from paper colored.  
The researcher followed the English teacher to the class for doing the observation when the 
teaching learning process. The teacher gave materials about recount text. When the teacher 
asked the students to read the text, some of students shy. When the teacher asked them to 
read the text and answer the questions, the students were confused and uninterested to read 
the text. The class is crowded, because some students make a conversation with their friends. 
So it made the class noisy.  
 
 
 
 
 
 
 
 
 
 
OBSERVATION CHECKLIST  
No Activities  Grade  Description  
1. Students‟ ability in understanding narrative text 
and identifying communicative purpose of the 
text  
1 Very low 
2 Low 
3 High enough  
4 High  
5 Very high 
2.  Students‟ participation during the teaching and 
learning process, by giving some opinions and 
asking some informations they did not know 
1 Very low 
2 Low 
3 High enough  
4 High  
5 Very high 
3.  Students‟ interest and motivation during the 
teaching and learning process 
1 Very low 
2 Low 
3 High enough  
4 High  
5 Very high 
4.  Students‟ enjoyment in learning process  1 Very low 
2 Low 
3 High enough  
4 High  
5 Very high 
5.  Students‟ seriousness in understanding the 
materials 
1 Very low 
2 Low 
3 High enough  
4 High  
5 Very high 
6.  Students‟ activities in focusing attentions to the 
teachers‟ explanation 
1 Very low 
2 Low 
3 High enough  
4 High  
5 Very high 
Score of class situation = 
           
              
 X 100%  
With : 
 Poor = 0-35% 
 Fair = 40-59% 
 Average = 60-74% 
 Good = 75-84% 
 Excellent = 85-100%  
 
 
 
 
 
 
 
 
 
FIELDNOTES 
Pre-test 
Date  : Wednesday, February 15
th
 2017 
Time  : 09.10 – 09.45 
Object  : VIII E of MTsN 01 Gemolong  
Place   : Classroom  
The class was begun at 09.10. The researcher and the collaborator entered the class. Firstly, the 
collaborator explained to the students about the researcher and the aims of her meeting. The 
teacher also explained that they would be given a test to measure how far their English 
understanding. After the students have known about what they would learnt that day, and 
preparing the test tool. The researcher explained the rule of the test. The students were confused. 
The researcher accompanied with the collaborator as an observer also, distributed the worksheet. 
The researcher asked the students if there were any difficulty with the passage, they could ask to 
the teacher or to the researcher. 
After 35 minutes later, the researcher asked the students wether they have finished or not. 
Almost all of the students answered yes. Then, the researcher was helped by the teacher submit 
their work. Then, the teacher continue their last materials about narrative.  
 
 
 
 
 
 
 
 
FIELDNOTES 
CYCLE I  
The first meeting  
Date   : Friday, March 03
th
 2017 
Time  : 08.00 – 09.20 
Object  : VIII E MTsN 01 Gemolong 
Place   : Classroom  
 In the opening, the researcher expressed the greeting to the students and asked their 
condition first and checked the students attendance. The researcher gave the spirit by giving yells 
in order to make the students interested. The researcher started to begin the lesson by explaining 
what what they would do that day.  
In the main activity, the researcher started by giving background knowledge of field about 
narrative text. She asked the students all about narrative text characteristic in general (the 
purpose, generic structures, language features, and kinds of narrative text) to the students. Firstly, 
the students were still ashamed to answer but after the researcher asked some times and gave a 
joke, they answered it enthusiasly. Then, the researcher prepared one text taking from pre test to 
explain again narrative text by giving example. From the text, the researcher and the students 
found the generic structure (orientation, events and reorientation) and past tense as the 
characteristic of narrative text together.  The researcher also led the student how to comprehend a 
text ( by finding the main idea, detail information, knowing the reference, inference and 
vocabulary knowledge background).  
After the students understood about what would be discussed. The researcher divided students 
into some groups, they were introduced with CIRC technique. After they had understood about 
CIRC steps, she shared a text to each grup with the same title “ Lake Toba”.  The researher 
guided the students to find the generic structure,past tense, main idea each paragraph.  
 
 
 Befor closing the meeting, the researcher asked the difficulties that were faced by the students. 
After that, she gave the conclusion the lesson. Then the researcher closed the lesson by saying 
Hamdalah together and leaving the class with the collaborator.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
FIELDNOTES 
CYCLE II  
The first meeting  
Date  : Wednesday, April 15
th
 2017 
Time  : 08.00 – 09.20 
Object  : VIII E MTsN 01 Gemolong 
Place   : Classroom  
The researcer started the lesson by greeting and checking the students‟ attendance. Before the 
researcher started the lesson, she gave the questions dealing with the last topic. It was done in 
order to check the students understanding about the materials that they have learnt. The 
researcher started to begin the lesson by continuing the presentation session.  
In this meeting, post-test II was conducted. This test was held to know the students‟ reading 
comprehension after implementation of CIRC in cycle II.  The researcher opened the lesson by 
greeting and building the motivation to the students.  
The activity was continued by informing the aims of post test II that would be given in that day. 
The activity was continued to the post test II. The task was distributed to the students.  
  It was the last meeting. After they finished their work, they had to submit it. the 
researcher said the farewell words. All of the students felt sad. 
 
 
 
 
 
 
 
 
INTERVIEW WITH ENGLISH TEACHER  
(AFTER CAR) 
Wednesday,  March 22
th
 2017 
R : The Researcher  
T : The Teacher  
R : Bagaimana pendapat Ibu terhadap kondisi peserta didik dalam  pembelajaran reading 
setelah menggunakan CIRC dikelas pak?  
T : Setelah menggunakan teknik CIRC yang diajarkan, bisa dilihat kondisi siswa semakin 
tambah aktif, antusias dalam belajar, yang tadinya malas-malasan sudah mulai aktif 
berpartisipasi aktif dalam kegiatan belajar kelompok. Mereka jadi lebih bisa membuka pikiran 
dengan share opini mereka masing-masing mengenai teks itu. Sehingga mereka paham dengan 
teks itu beserta alur-alurnya. Ketika mereka disuruh retell mereka mudah untuk, mengingatnya.  
R : Bagaimana kemampuan pemahaman mereka setelah menerapkan teknik CIRC? 
T : Siswa jadi lebih mudah menagkap makna cerita mbak. Itu bagus untuk pemahaman 
mereka, nilai positivnya lagi mereka juga belajar untuk mengetahui tugas mereka masing-masing 
di kelompok, jadi rasa taggung jawab mereka juga lebih terasah.  
R : Bagaimana menurut pendapat Bapak terhadap motivasi belajar siswa setelah 
menggunakan teknik CIRC? 
T : Menurut saya, mereka lebih antusias dalam mengikuti pelajaran. Mereka jadi berani 
bertanya dan bertukar pikiran.  
R : Bagaimana menurut Bapak dengan pengajaran yang telah saya lakukan  dengan teknik 
CIRC? 
T : Saya setuju dengan CIRC diaplikasikan dalam reading comprehension mbak. Itu 
membuat mereka mudah memahami bacaan serta membuat mereka mudah mengingatnya. Serta 
mampu membangun kreatifitas anak-anak dalam belajar. 
R  : Kalau untuk situasi kelas sendiri bagaimana Pak? Apakah ada peningkatan? 
T  : Kondisi kelas menurut saya lebih hidup mbak, mungkin karena mereka dikenalkan 
dengan teknik yang tidak seperti biasanya ya mbk. Keingin tahuan mereka juga meningkat 
 
 
dibuktikan dengan banyak yang mau bertanya mbak, biasanya kalau ditanya diam atau tidak mau 
mbak. 
R  : Berarti ada peningkatan ya Pak, untuk situasi kelasnya? 
T  : Iya mbak, sudah saya isi point observasinya mbk. 
R  : Terima kasih Pak.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
INTERVIEW RESULTS’ WITH THE STUDENTS  
(BEFORE CAR) 
 
Object  : Students of Class VIII E (Galang, Leni and Rizky) 
Place  : MTsN 01 Gemolong 
Date  : Wednesday, 03
th
 March 2017 
 
Researcher : Permisi dek, maaf ya mengganggu sebentar 
Students : Iya mbak g pa pa. Ada apa ya mbak? 
Researcher : Kenalan dulu aja ya biar lebih enak. Namaku mbak Hanifah dari IAIN Surakarta 
Students : Wah deket nho mbak dari sini, tetanggaku juga ada yang kuliah di sana 
Researcher : Oh iya ya... Eh ngomong- ngomong ini sama adek siapa? 
Student 1 : Galang mbak. 
Student 2 : Leni. 
Student 3 : Rizky. 
Researcher : Mbak mau ngobrol-ngobrol bentar ma kalia, mau tanya-tanya. Bisa juga     
dibilang mewawancarai kalian. 
Vela  : Tanya apa mbak? 
Researcher : Suka pelajaran bahasa inggris nggak? 
Students : Agak g suka mbak 
Researcher : Loh kenapa g suka. Alasannya apa kog g suka sama bahasa inggris? 
Wulan : Susah mbak, nggak tau artine jadine bingung 
Sekar : Gurunya kalau ngajar juga ceramah terus mbak 
Researcher : Kalau gurunya ngajar biasanya pake buku apa aja dek? 
Students : Paling ya LKS mbak. 
Researcher : Lha kalau pelajaran apa di kelas terus dek, nggak pernah ke lab, ngajarnya pake 
LCD gitu? 
Students : Jarang mbak, paling ya dikelas, diterangin, ditulis di papan tulis. Suruh nyatet trus 
ngerjain soal. 
Researcher : Kalau pas ketemu teks, misalnya narrative atau recount, pokognya bacaan dalam 
bahasa inggris. Lha itu kesulitannya adik-adik apa? 
 
 
Students : Ya itu mbak, ngak tau artinya. Capek mbak nyari satu-satu artinya di kamus. 
Researcher : Kalau gurunya pas menerangkan atau ngasih tugas. Pernah g dibentuk kelompok? 
Students : Belum pernah sih mbak. 
Researcher : Oke dek makasih ya buat waktunya. 
Students : Iya mbak, sama-sama. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
pre-test 
The Monkey and The Crocodile 
One day a monkey wanted to cross a river. He saw a crocodile in the river, so he asked the 
crocodile to take him across the other side. The crocodile told the monkey to jump on its back. 
Then the crocodile swam down the river. 
Now, the crocodile was very hungry, so when it was in the middle of the river, it stopped and 
said to the monkey, ”Monkey, my father is very sick. He must eat the heart of the monkey. Then 
he will be strong again.” 
The monkey thought for a while. Then he told the crocodile to swim back to the river bank. 
“What‟s for?” asked the crocodile. 
“Because I didn‟t bring my heart with me,” said the monkey. “I left it under the tree, near some 
coconuts.” 
So, the crocodile turned around and swam back to the bank of the river. As soon as they reached 
the river bank, the monkey jumped off the crocodile‟s back and climbed up to the top of a tree. 
“Where is your heart?” asked the crocodile. 
“You are foolish,” the monkey said to the crocodile. “Now I am free and you have nothing.” 
The monkey told the crocodile not to try to fool him again. The crocodile swam away, hungry. 
1. Why did the monkey ask the crocodile for help? Because … 
a. He liked the crocodile 
b. He wanted to cross the river 
c. The monkey was a weak animal 
d. The crocodile told him to jump into its back 
2. How did the monkey trick the crocodile? 
a. By telling the crocodile that he left his heart 
b. By asking the crocodile to give him a ride 
c. By saying that crocodile was foolish 
d. By saying that his father was sick 
3. From the story above, we can learn that … 
a. Trusting someone else is the best thing we should do 
b. We have to be calm in solving any problems 
c. The strongest will always be the winner 
d. We have to cunning with friends 
4. Which statements is TRUE according to the text? 
a. The crocodile was a clever and cunning animal 
NAME: 
NO:  
CLASS: 
 
 
b. The monkey was finally eaten by the crocodile 
c. The crocodile wanted to give monkey‟s heart to this father 
d. The crocodile swam back to the river bank because he believed in what the monkey 
said 
 
The Legend of Toba Lake 
Once upon time, there was a handsome man. His name was Batara Guru Sahala. He liked 
fishing. One day, he caught a fish. He was surprised to find out that the fish could talk. The fish 
begged him to set it free.  
Batara Guru could not bear it. He made the fish free. As soon as it was free, the fish changed into 
a very beautiful woman. She attracted Batara Guru so much. He felt in love with that fish-
woman. The woman wanted to marry with him and said that Batara Guru had to keep the secret 
which she had been a fish. Batara Guru aggreed and promised that he would never tell anybody 
about it.  
They were married happily. They had two daughters. One day Batara Guru got very angry with 
his daughter. He could not control his mad. He shouted angrily and got the word of fish to his 
daugters. The daughters were crying. They found their mother and talked her about it. The 
mother was very annoyed. Batara Guru broke his promise.  
The mother was shouting angrily. Then the earth began to shake. Volcanoes started to erupt. The 
earth formed a very big hole. People believed that the big hole became a lake. Then this lake is 
known as Toba lake. 
5. Why was the mother very angry? Because … 
a. Her daughter were crying and found her 
b. The earth began to shake and started to erupt 
c. Batara Guru Sahala broke his promise 
d. Batara Guru Sahala was angry 
6. What is the main idea of the fourth paragraph? 
a. How Toba lake was formed 
b. The daughters found their mother 
c. Their daughter were crying 
d. Batara Guru Sahala had two daughters 
7. From the text, we know that … 
a. Sahala‟s wife was a captured fish 
b. The daughters changed into fish too 
c. Sahala broke his promise to his wife 
d. The daughters and father are fish 
8. What can you learn from the text above? We should… 
a. Promise to our wife 
b. Promise to our husband 
c. Break our promise  
 
 
d. Keep our promise 
 
Ali Baba 
Once upon a time there were 40 cruel thieves who put their stolen money and treasures in a cave. 
They went in the cave by saying ”Open Sesame” to the cave entrance. A poor person, named Ali 
Baba saw them while they were doing that, so he heard the opening word. After they left, he 
went toward the cave and opened it. Suddenly he found a very large quantity of money and 
golden treasures. He took some of it and went back home. After that he became a rich man and 
his brother wanted to know how he became rich.  
Ali 
 Baba turned into the richest man in his village. His evil brother was really jealous of him, and 
wanted to know how he could get such a lot of money. Therefore, when Ali Baba went to the 
cave again to take some more money, his brother followed him. He saw everything, and decided 
to go back the next day to take some money for himself. The next morning he found a lot of 
money in the cave, and he wanted to take all of them. Unfortunately, when he was busy carrying 
the money to his house, the thieves came.  
The boss of the thieves asked him how he knew about the cave. He told everything, but unluckily 
they killed him and went to Ali Baba‟s house. After finding Ali Baba‟s house, they made a plan 
to kill him the following night. Some of the thieves hid in big jars, and the boss pretended that he 
was a merchant who wanted to sell the jars to Ali Baba. Ali Baba who was a kind man invited 
the boss of the thief to have lunch together. After lunch they took a rest. Luckily, the house maid 
went out of the house, and found that there were thieves inside the jars.  
She finally boiled hot oil and poured it into the jars to kill all of them. The boss of the thieves 
was caught, and put into prison. Ali Baba was saved from the danger, and he finally lived 
happily ever after with his maid who became his wife shortly after. 
9. What is the purpose of the text? 
a. To entertain the readers with the story of Ali Baba 
b. To inform readers the password to enter the cave 
c. To explain the readers how to open the cave 
d. To tell Ali Baba‟s past experience 
10. There were lot of money and treasures in the cave. Where were they from? 
a. Ali Baba save them from the thieves 
b. The thieves stole them and save them there  
c. Ali Baba and his brother hide them from the thieves 
d. They belong to the people who lived in the cave before 
11. One day his brother followed him to solve that mystery. 
“that mystery” in this sentence is … 
a. Way to open the cave 
b. Way to come to the cave 
c. Way to become a rich man 
 
 
d. Way to be the thieves 
12. The story ended… 
a. Sorrowfully 
b. Successfully  
c. Happily 
d. Clearly 
The Legend of Pari Temple 
A long time ago, there lived an old man in Penanggungan Mountain. His name was Kiai Gede 
Penanggungan. He had supernatural power. Kiai Gede Penanggungan had a beautiful daughter 
named Dewi Walangangin who hadn't married yet. Kiai Gede Penanggungan prayed days and 
nights for her daughter to have a husband. One day, a young handsome man came to his place. 
The name of the man is Jaka Pandelengan. He,wanted to be Kiai Gede Penanggungan's student. 
Kiai Gede agreed to have Jaka as his student with one condition that f p would marry her 
daughter. Jaka Pandelengan and Dewi Walangangin soon got married. Kiai Gede Penanggungan 
taught Jaka many things. 
After several years, now it was time for the couple to live separately with Kiai Gede 
Penanggungan. They would move to another village. Kiai Gede gave some seeds of pari or 
paddy to the couple. He asked the couple to plant the seed. He also warned the couple not to be 
arrogant when they were rich from planting the seed. He wanted the couple to help poor people. 
The couple started a new life. They planted the seed. Soon, the seeds grew a lot of rice. Now the 
couple becomes very rich. The poor neighbors came to the couple to ask for some pari seed. But 
the couple refused to help them. 
Kiai Gede heard the couple's bad behavior. Soon he visited the couple. He met them when the 
couple was working in the field. Kiai Gede talked to the couple. He reminded the couple not to 
be arrogant. But the couple ignored him. They said nothing to Kiai Gede. Kiai Gede got very 
angry. Then he said, "You two are like temples. You cannot listen to me." Right after he said 
those words, an incredible thing happened. Slowly, Jaka and Dewi turned into temples. Because 
the temples stood among the pari, people then named them as Pari Temple 
13. What did Jaka Pandelengan and his wife do to be rich? 
a. Helped poor people 
b. Had a great power 
c. Palnted pari seeds 
d. Built a temple 
14. The couple became temples because … 
a. They were rich 
b. Kiai Gedesaid so 
c. Kiai Gedeliked them 
d. They weregood people 
15. “…, an incredible thing happened.” 
The underlined word means … 
 
 
a. Untouchable 
b. Unbelievable 
c. Common 
d. Usual 
 
A fox fell into a well and couldn't get out. By and by a thirsty goat came along. Seeing the fox in 
the well, it asked if the water was good. “Good,” said the fox, “It‟s the best water I've tested in 
all my life. Come down and try it yourself.” 
 
The goat was thirsty, so he got into the well. When he had drunk enough, he looked around but 
there was no way to get out. Then the fox said, “I have a good idea. You stand on your hind legs 
and put your forelegs against the side of the well. Then, I'll climb on your back, from here. I'll 
step on your horns, and I can get out. And when I'm out, I'll help you out of the well.” 
 
The goat did as he was asked and the fox got on his back and climbed out of the well. Then, He 
coolly walked away. The goat called out loudly after him and reminded him of his promise to 
help him out. The fox merely turned to him and said,”If you only had thought carefully about 
getting out, you wouldn't have jumped into the well.” 
 
The goat felt very sad. He called out loudly. An old man walking nearby heard him and put a 
plank into the well. The goat got out and thanked the old man. 
 
 
16. The text tells the story of …. 
     a. A fox 
     b. An old man and the fox 
     c. A fox and a goat 
     d. The goat and an old man 
 
17. Paragraph 2 mainly tells…. 
     a. The fox‟s idea of how to get out of the well 
     b. How the fox got out of the well 
     c. How the fox helped the goat 
     d. How the fox and the goat got out of the well 
 
18. “The goat did as he was asked…”     (Paragraph 3).  
      What does the sentence mean? 
       a. The goat came down to the well and drank. 
       b. The goat waited someone who might help him. 
       c. The goat stood on his hind legs and put his forelegs against the side of the well. 
 
 
       d. the goat called out loudly after the fox got out. 
        
19. The text above is in the form of… 
    a. Narrative                c. Descriptive           
    b. Recount                 d.  Spoof 
 
20. The text above mostly uses … tense 
      a. Simple present 
      b. Simple past 
      c. Simple future 
      d. Simple perfect 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
   Post-test 1 
 
 
In the Kingdom of Medang Kamulan, in Java, came a young when man, by the name of Aji Saka 
to fight Dewatacengkar, the cruel King of The Country who had a habit to eat human flesh of his 
own people. Aji Saka himself he came from Bumi Majeti.  
One day he told his two servants, by the name of Dara and Sembodo, that he was going to java. 
He told them that while he was away, both of them have to guards his Heirloom/Pusoko. No one 
except Aji Saka himself not a allowed to take the Pusoko. In the big battle, Aji Saka could 
successfully push Dewata Cengkar to fall to the South Sea. Dewata Cengkar did not die; he 
became a Bajul Putih (White Crocodile). Aji Saka became a ruler of Medangkamulan.  
Meanwhile a woman of the village of Dadapan, found an egg. She put the egg in her Lumbung 
(Rice Barn). After a certain period the egg vanished, instead a snake found in the rice barn. The 
villagers would like to kill the snake, but the snake said: “I‟m the son Aji Saka, bring me to 
him”. 
Aji Saka told the snake, that he would be recognized as his son, if he could kill the Bajul Putih in 
the South Sea. After a long stormy battle which both sides demonstrating physical strength and 
showing skillful ability of fighting, the snake could kill Bajul  Putih.  
As had been promised the snake was recognized as Aji Saka‟s son and he was given a name Jaka 
Linglung (a stupid boy).  
In the palace Jaka Linglung greedily ate domestic pets of the palace. He was punished by the 
King, expelling him to live in the Jungle of Pesanga. He was tightly roped until he could not 
move his head. He was instructed only to eat things which fall to his mouth.  
One day, a group of 9 (nine) village boys were playing around in that Jungle. Suddenly it was 
raining heavily. They had to find a shelter, luckily there was a cave. Only 8 (eight) boys went 
inside the cave, the other one who was suffering from very bad skin disease, sting and dirty, he 
had to stay out of the cave. All of a sudden, the cave was falling apart. The 8 (eight) boys 
vanished; only the one who stayed outside was safe. The cave in fact was the mouth of Jaka 
Linglung.  
 
1. Where did the woman put the egg? 
a. In a rice barn  
b. In the south sea  
c. In the palace  
d. In the jungle of Pesanga  
2. Who was Jaka Linglung? 
a. A greedy pet belong to Aji Saka  
b. The cruel king  
c. A stupid boy  
d. The snake was recognized as Dewata Cengkar‟s son  
3. Why did the king punish Jaka Linglung to live in the jungle of Pesanga? Because...... 
a. Jaka Linglung greedily ate human flesh of the village  
b. Jaka Linglung greedily ate domestic pets of the palace 
c. Jaka Linglung could kill Bajul Putih  
NAME: 
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d. Jaka Linglung pushed Dewata Cengker to fall to the South sea 
4. Where did Aji Saka come from? 
a. Medang kamulang 
b. Jungle of Pesanga 
c. Bumi Majeti 
d. Dadapan village 
5. Who was Dewatacengkar? 
a. A young wise man 
b. The cruel king 
c. White crocodile 
d. Jaka linglung 
 
BLUE-TONGUE LIZARD 
 
Blue-Tongue Lizard and his wife camped near a swamp long ago. One day Blue-Tongue Lizard 
went to get some food, and while he was down at the swamp, he left his wife sitting under a 
shady tree. He had not been gone very long when Taipan the Snake passed by Blue-Tongue 
Lizard‟s camp. Taipan saw Blue-Tongue Lizard‟s wife sitting under the tree, and he decided he 
would steal her away from Blue-Tongue Lizard. He made her come with him and together they 
ran a long way away.  
Taipan the Snake did not know that Black Bird had been watching him, and as soon as he ran 
away with Blue-Tongue Lizard‟s wife, Black Bird began singing out to Blue-Tongue Lizard. 
„Your wife is gone, Taipan has taken her away‟, he cried. Blue-Tongue Lizard was still at the 
swamp getting food when he heard Black Bird‟s call. He went back to the shady tree where he 
had left his wife and saw she was gone. He put down his bag which was full of food and made a 
fire. He cooked his food and after he had finished eating it, he went to get his spears.  
He found they had all been broken by Taipan. Then he found the tracks of his wife and Taipan, 
and he followed them. Blue-Tongue Lizard followed their tracks until he came to a tree in which 
a freshly killed emu had been hung. It had been killed by Taipan and left there to be eaten that 
night. Blue-Tongue Lizard knew that Taipan and his wife must be nearby and he soon found 
them near a river. When Taipan saw Blue-Tongue Lizard he ran to get his spears but Blue-
Tongue Lizard had already broken them.  
„We can fight with our teeth‟, said Blue-Tongue Lizard. Taipan agreed and the two of them 
fought wildly, each of them trying to get a hold of the other. Until finally Blue-Tongue Lizard 
 
 
caught hold of Taipan‟s body in his powerful jaws, and bit him in half. With Taipan the Snake 
dead, Blue-Tongue took back his wife and together they returned to the swamp.  
 
    6. Who are the main characters in this folktale?  
  a.    Blue-Tongue Lizard and Taipan the Snake 
  b.    Snake and Blue-Tongue Lizard  
  c.   Taipan and Snake and Black Bird  
  d.    Blue-Tongue Lizard‟s wife and Black Bird  
  7.  Who passed by Blue-Tongue Lizard‟s camp?  
  a.    Black Bird did Blue-Tongue   c. Lizard‟s wife did 
  b.    Blue-Tongue Lizard did   d.  Taipan the Snake did 
  8. Who was watching when Taipan took Blue-Tongue‟s wife? 
  a.    Black Bird    c. Lizard  
  b.    Taipan    d. The swamp    
  9. Who are the supporting characters? 
  a.     Blue-Tongue Lizard and Black Bird 
  b.    Blue-Tongue Lizard and Taipan the Snake 
  c.     Snake and Blue-Tongue Lizard  
  d.     Blue-Tongue Lizard‟s wife and Black Bird 
  10. What was Blue-Tongue Lizard doing when Taipan took his wife? 
  a.     He was sleeping   c. He was going to get some food 
  b.    He was swimming  d. He was going to get some money  
11. Why do you think Blue- Tongue Lizard ate a meal before going to look for his 
wife? 
  a. so he would be strong enough to fight 
  b. so he would be full enough to fight 
  c. so he would be large enough to fight 
  d. so he would be strong enough to walk 
         12. One sentences below show things that animals in real don‟t do choose one… 
  a. the two of them fought wildly 
  b. he put down his bag which was full of food and made a fire 
 
 
  c. Blue- Tongue and his wife camped near a swamp 
  d. it had been killed by Taipan and left there to be eaten at night 
 
The Princess and the Pea 
Once upon a time there lived a prince who wanted to marry a princess; but she would have to be 
a 'real' princess. He traveled far and wide to find one but nowhere could he get what he wanted. 
There were many princesses, but it was hard to decide how far 'real' they were. So he returned 
home sadly. 
One evening a terrible storm rose along with thunder and lightning, and rain poured down 
heavily. Suddenly a knock was heard at the castle gate. On opening it was found that a princess 
was standing at the door. But, good gracious! what a sight the whether had done to her. 
 
The water ran down from her hair and clothes; and she was in a very bad condition and "yet 
she said that she was a real princess"?!, thought the queen. 
 
We'll soon find that out," thought the old queen. But she said nothing. She went into the bed-
room, took all the bedding off the bedstead, and laid a pea on the bottom; then she took twenty 
mattresses and laid them on the pea, and then twenty eider-down beds on top of the mattresses.  
 
On this the princess had to lie all night. In the morning she was asked how she had slept.  
"Oh, very badly!" said she. "I hardly closed my eyes all night. God only knows what was in the 
bed… I was lying on something hard. It was horrible!"  
 
Now they knew that she was a 'real' princess because she had felt the pea right through the 
twenty mattresses and the twenty eider-down beds.  
 
Nobody but a real princess could be as sensitive as that.  
 
So the prince took her for his wife, for now he knew that he had a 'real' princess; and the pea was 
put in the museum, where it may still be seen, provided no one has stolen it!  
 
         13. the generic structure of the text is… 
  a. Orientation> Complication > Resolution > Re- Orientation 
  b. Orientation> Event > Re-Orientation 
  c. Identification > Description 
  d. General Classification > Description 
          14. What is the purpose of the text … 
  a. to inform about princess and the pea 
  b. to describe the story of the princess and the pea 
 
 
  c. to amuse the reader with the story of the princess and pea 
  d. to give information that the prince locked for the real princess 
15. No one but a real princess could have such a tender skin as that. The 
SYNONYM of „tender‟ is… 
  a. hard   c. weak 
  b. light   d. soft 
 Once upon a time there was a poor window who had an only son named 
Jack. They were so poor that they didn't anything axcept a cow. When the cow 
had grown too old,his mother sent Jack to the market to sell it. On the way to the 
market,Jack met a butcher who had some beautiful beans in his hand. The butcher 
told the boy that the beans were of great value and persuaded the silly fad to sell 
the cow for the beans. 
Jack brought them happily. When he told his mother about this,his mother 
became so angry that she threw the beans out of the window. 
When Jack woke up in the morning, he felt the sun shining into a part of 
his room but all the rest was quite dark and shady. 
So he jumped to the window. What did he see? The beanstalk grew up 
quite close past Jasck's'window. He opened the window and jumped to the 
beanstalk which ran up just like a big ladder. He climbed...and climbed till at last 
he reached the sky. While looking around, he saw a very huge castle. He was very 
amazed. 
Then, Jack walked along the path leading to the castle. There was a big 
tall woman on the doorstep. Jack greeted her and asked for the giantess mercy to 
give him breakfast, because he felt very hungry. Althought the giantess grumbled 
at first,finally she gave Jack a hunk of bread and cheese and a jug of milk. 
Jack hadn't finished when the whole house began to tremble with the noise 
of someone's'coming. "Oh! It's'my husband!" Cried the giantess. "What on earth 
shall I do ?"  Hastily the giantess opened a very big cupboard and hid Jack there. 
16. Where did Jack sell his cow? 
  a. at a castle 
  b. on the way to the market 
 
 
 c. at the market 
 d. at the giants castle 
17. what is the story about … 
 a. jack and a butcher 
 b. jack and the giantess 
 c. the giantess and her husband 
 d. a poor widow and his son 
18. Oh! It‟s my husband! cried the giantess (paragraph 7) from the sentence we know that 
the giantess is her …her husband 
 a. afraid of  c. angry with 
 b. fed up with  d. annoyed with 
19. Jack‟s mother looked very furious when jack told that… 
 a. the beans were precious 
 b. the butcher bought his cow 
 c. he traded his cow for the beans  
 d. he had sold his cow to a butcher 
20. What do learn from the text 
 a. Jack was innocent boy 
 b. Sincerity makes jack get something precious 
 c. Poverty makes people hopeless 
 d. The giantess pity on jack 
 
 
 
 
 
 
 
 
 
 
 
 
 
post- test 2 
 
Once upon a time, there was an old woman who lived in a very old hut near a forest with her 
only daughter. The daughter‟s name is Misna. She is beautiful but she had envious heart. 
            One day she saw girl of her age passing by her hut. The girl was joining her father 
hunting. She dressed in beautiful cloth. His father‟s assistants respected her. Misna could not 
sleep when she was remembering this. She was very angry with her condition. She hated her 
hopeless mother. 
            In the morning she shouted at her mother. She wanted her mother to buy the most 
beautiful gown in the markets for her. Of course her mother could not afford it. Then she cried 
and cried. She did not want to eat anything. Her mother was very sad. She decided to sell a piece 
of land, the only valuable thing that she had. She bought her beloved daughter a very beautiful 
dress. 
            Misna admired herself. She wanted to show everybody that she was a very beautiful girl. 
She asked her mother to bring her to another village. Along the way, she smiled to everyone. 
People in the village thought that she was a princess. They gave her a high respect and invited 
her to have meal in their house. Misna enjoyed this and told everybody that she was princess and 
mother was maid. Her mother was very sad but she kept her felling deep in the heart. 
On the way home Misna met a handsome prince. He was interested in her and wanted to marry 
her. Misna told the prince that her mother had died and father went married to another woman. 
She was having a long trip with her loyal maid. Listening to this, her mother was very upset. She 
cried loudly Misna was very angry to her and told her to be away from her. 
Suddenly there was a heavy rain accompanied with big thunders. Everyone run away to save 
themselves. Misna was very afraid. She cried. Her mother wanted to help her but she did not 
want to at that time a big thunder hit her to dead. 
1. What is the type of the text? 
a. Procedure   c. Narrative 
NAME: 
CLASS: 
NO: 
 
 
b. Descriptive  d. Report  
      2.  When did she ask her mother a beautiful dress? 
a.    After she saw another girl with beautiful dress 
b.    on the way home she met a handsome prince 
c.    after her mother sold a piece of her land 
d.   when a heavy rain and big thunders came 
          3.   How could her mother buy her a beautiful dress?                 
a.    from her saving 
b.    by asking her relative some money 
c.    by robbed a bank 
d.   from her salary 
     4.  What happened at last? 
a.    Misna got married to a prince 
b.    Misna was wet in rain 
c.    Her mother bought her the most beautiful gown  
d.   A thunder hit Misna to dead 
     5. What made her mother cried aloud? 
 a. she told everyone that she was her maid 
 b. she told the prince that her mother had died 
 c. she told the prince that she was her maid 
 d. she was joining her father hunting for a long time 
      6. She is beautiful but she had envious heart .What is the synonym of the underlined word? 
 a. Jealous  c. Fierce 
 b. Humble  d. Festive 
       7. What is the orientation of this text? 
a. Once upon a time, there was an old woman who lived in a very old hut near a forest  with her 
only daughter. The daughter‟s name is Misna. She is beautiful but she had envious heart. 
b. On the way home Misna met a handsome prince. He was interested in her and wanted to marry 
her. 
c. Suddenly there was a heavy rain accompanied with big thunders. Everyone run away to save 
themselves 
 
 
d. In the morning she shouted at her mother. She wanted her mother to buy the most beautiful 
gown in the markets for her 
 
 
 
       The Story of the Smart Parrot 
A man in Puerto Rico had a wonderful parrot. There was no another parrot like it. It was very, 
very smart. This parrot would say any word-except one. He would not say the name of the town 
where he was born. The name of the town was Catano. 
The man tried to teach the parrot to say Catano. But the bird would not say the word. At first the 
man was very nice, but then he got angry. “You are a stupid bird! Why can‟t you say the word? 
Say Catano, or I will kill you!” but the parrot would not say it. Then the man got to so angry that 
the shouted over and over, “Say Catano, or I‟ll kill you!” but the bird would not talk. 
One day after trying for many hours to make the bird say Catano, the man got very angry. He 
picked up the bird and threw him into the chicken house. “You are more stupid than the 
chickens. Soon I will eat them, and I will eat you, too.” 
In the chicken house there are four old chickens. They were for Sunday‟s dinner. The man put 
the parrot in the chicken house and left. 
The next day the man came back to the chicken house. He opened the door and stopped. He was 
very surprised at what he saw! 
He saw three dead chickens on the floor. The parrot was screaming at the fourth chicken, “Say 
Catano, or I‟ll kill you! 
 
8.  It is most likely that … 
A. The bird killed the three chickens. 
B. The three chickens killed the bird. 
C. The bird played with the chicken. 
D. The bird killed one of the three chickens. 
9. What is the story about? 
A. A parrot and a cat 
 
 
B. A parrot and a chicken 
C. A parrot and the owner 
D. A parrot, the owner, and chickens 
 
10. “It was very, very smart”.  
The underlined word refers to …. 
A. The man 
B. The bird 
C. The chicken 
D. Puerto Rico 
11. “The parrot was very, very smart” 
The word „smart‟ means …. 
A. Stupid  
B. Clever  
C. Stubborn  
D. Beautiful 
12. “The parrot was screaming at the fourth chickens” 
What does the underlined word mean? 
A. Smiling  
B. Crying  
C. Shouting  
D. Laugh 
SNOW WHITE 
Once upon a time there lived a little girl named Snow White. She lived with her aunt and uncle 
because her parents were dead. 
 
 
One day she heard her uncle and aunt talking about leaving Snow White in the Castle because 
they both wanted to go to America and they didn‟t  have enough money to take Snow White. 
Snow white did not want her uncle and aunt to do this so she decided it would be best if she ran 
away. The next morning she ran away from home when her aunt and uncle were having 
breakfast. She ran away into the woods. 
She was very tired and hungry. Then she saw this little Cottage . She knocked out but no one 
answered so she went inside and fell asleep. Meanwhile, the seven dwarfs were coming home 
from work. They went inside. There they found Snow White sleeping. Then Then Snow White 
woke up. She saw the dwarfs. The dwarfs said, what is your name ? Snow white said, “My name 
is Snow White.” Then Snow White told the dwarfs the whole story and 7 dwarfs lived happily 
ever after. 
 
13.   The main character of the story is… 
       a.  Princess     c.  Snow White      
  b.  Dwarfs    d.  Cinderella   
14.   Snow White ran away from home 
       a.  in the afternoon    c.  in the morning   
  b.  at noon    d.  at night                 
15.  After Snow White heard her aunt and uncle talked about her  
       a.  Snow White sleep in the castle            
       b.  she angry with their aunt and uncle  
       c.   she likes her aunt and uncle    
.  d.   she fell asleep 
16.  When Snow White ran away into the woods 
       a.  after breakfast    c.  at noon       
  b.  in the morning   d.  at night    
17.  The genre of the text is…. 
       a.  recaunt       c.  narrative       
  b.  legend       d.  procedure   
18.  The generic structure of the text 
 a.    complication-orientation-resolution   
 
 
 b.    coda-twist-complication     
 c.    orientation-complication-resolution 
 d.   orientation-reorientation-coda 
19.  How many paragraph in the text, there are…… 
       a. 6      c.  3        
  b.  2      d. 5     
20.  The fourth paragraph take place in the…. 
      a.  little house    c.  in the castle   
 b.  little cottage   d.  in the palace  
 
 
 
